
a Journal of the National School Reform Faculty 

Report from the Directors
Daniel Baron, Co-Director

O N N E C T I O N S

published by the Harmony School Education Center

2

3

4

5

6

7

8

9

10

12

13

19

In this issue...
It’s Not Magic,
It’s the Future

The New Meaning of 
Educational Change

Book Review

Playing Doubles-
Moving Beyond 

Tag-Team Facilitation

Eulogy for Nancy Mohr

Schools as Centers of 
Community Life

What We Did Over 
Summer Vacation-

Understanding “Our Work”; 
Challenging Assumptions

NSRF’s Living History:
A Conversation with

Pete Bermudez

Naming the Elephants- 
Breaking the Uncomfortable 

Silence

Students at the Center- 
Creating Community: The 

Spring Symposium on School 
Improvement

A Review of Gender
Equity Literature

The Chattanooga, TN,
Assistant Principal’s CFG

8th Annual NSRF
Winter Meeting

FALL 2003

Greetings Colleagues,

As I sit down to write my annual 
contribution to Connections, 
Dr. Martin Luther King Jr.’s “I 

Have a Dream” speech is being broad-
cast on CNN.  Forty years ago this week 
Dr. King threw down his 
prepared text and deliv-
ered a speech that has 
continued to remain rel-
evant and unforgettable.  
On that hot August day, 
Dr. King woke the spirit 
of this nation by remind-
ing us of the great prom-
ise of freedom, justice, 
and equality for all.
He had the extraordinary 
gift of being able to 
challenge us to see and 
feel the enormous gap 
between our nation’s ide-
als and its existing injus-
tices.  Even as he held a 
mirror up to the nation that reflected all 
of our social inequities, he still inspired 
hope, fueled energy, and brought diverse 
people together to take action to close 
the great schism between our nation’s 
stated beliefs and its actual practices.
 Dr. King’s words and example 
continue to inspire me to seek out and 
explore the current gaps that exist in 
education that are at the heart of NSRF’s 
work.  There are three major gaps that 
exist in all too many schools:
• The gap between those privileged 

students who are successful at school 
and those from less privileged classes 
who are not

• The gap between our core beliefs and 
our practice as educators

• The gap between the stated mission 
of a school and the school’s actual 
practices and policies

(continued on page 15) 

 If we are to fulfill Dr.. King’s dream 
we must address each of these gaps. 
The great injustice of the achievement 
gap condemns a generation of students 
to a life of economic hardship and less 

than full participation 
in our democratic 
society. This inequity 
must be addressed 
while accelerating 
the learning of all 
students.  In order for 
NSRF to actualize our 
mission and close the 
achievement gap, I 
believe we must also 
support teachers and 
schools in closing two 
other substantive gaps 
in practice as well.
 From a 
personal/professional 
perspective, we must 

help teachers get in touch with their iden-
tity and integrity and realize the powerful 
opportunity for personal/professional 
growth that is provided by looking criti-
cally at the dissonance between our core 
beliefs and our practice.  Changing our 
practice is accomplished by adapting our 
teaching to align it with our beliefs about 
teaching and learning.  On an organiza-
tional level, we must also help schools 
recognize and close the gap between 
their stated mission and purpose and the 
school’s actual practices and policies.  
 In last September’s Connections, I 
shared some burning questions. Among 
them were: “How can we nurture educa-
tors’ ability to identify the gaps between 
their core beliefs and their practice?,” 
“What are the necessary preconditions 
for our work to flourish in schools and 
districts?,” and “What makes our work 
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It’s Not Magic, It’s the Future
Scott Murphy, Colorado

if it were something from which they 
had already evolved.  John D’Anieri, 
national facilitator, sees this step as 
key because it allows people to think 
“strategically about any notion of 
what might prevent success (success is 
assumed).”  What generally happens is 
that obstacles, issues, and challenges 
are seen with less abrasion and more 
with a sense of frankness and accep-
tance.  And by explaining it as some-
thing that “was” an issue or “used to 
be” missing, there is not helplessness 
to that reality.
 Finally, there needs to be a way 
to get from here to there or there to 
here in this case.  This component has 
been the most intriguing and the true 
crux of a successful Future Protocol.  
In this step, participants connect the 
“new” present (next semester, next 
year) to the past (today, in real time).  
The idea is for people to explain how 
this change happened, what was put 
in place, and how things were altered.  
Continuing with past tense language, 
participants draw connections between 
where they were and what they’ve 
become.  What develops in this step 
is a working draft for an action plan. 
These connections begin to explain 
what the school or organization must 
do to make its vision a reality.
 In the last couple years, some 
important discoveries have emerged 
from this step.  One, when I facilitate 
it, I now put all thinking on paper. I 
use a large wall space and start with 
the future, dated at the top for a future 
time, but labeled “today” on the far 
right.  On the far left, I put the cur-
rent date and the word “then.”  In 
the middle, I put the question “How 
did we get from ‘there’ to ‘here?’” 
with arrows pointing to the other two 
charts.  The visual component seems 
to stimulate thinking, assist in making 
connections, and serve as a working 
document beyond the time of the 
protocol.
 But when the protocol is over, the 
work is not done.  In reality, it is just 
begun.  The middle section on how the 

hope to accomplish or see change, 
participants don’t talk in future tense.  
They speak in present tense, as if it 
had already happened.  Phrases like, 
“I see,” “we have,” and “they do” 
begin to emerge and the language 
starts to shape a “can do” attitude 
toward this future time.  Participants 
in the past have commented that the 
process itself is invigorating, hopeful, 
and engaging.  It makes what seemed 
distant appear more real.

 Second, a good way to stir the 
mind and body is to create what Peter 
Senge (1990) in a Sloan Management 
Review article calls “creative ten-
sion.”  This positive agitation is sup-
ported by “seeing clearly where we 
want to be, our ‘vision,’ and telling 
the truth about where we are, our ‘cur-
rent reality.’”  The challenge here is to 
avoid the trap of focussing on all that 
is wrong and how insurmountable the 
obstacles are in our path.  Out here in 
Colorado, when skiing the trees, we 
say, “Look at the spaces between the 
trees, not at the trees themselves, and 
that is where you will go.”
 To create the tension but in an 
opportunistic way, participants talk 
about the current time in past tense as 

Confusion and curiosity are 
mainstays of my experience 
in education.  They’ve taken 

over for anything I’d call absolute.  It 
seems hard enough for us to figure out 
exactly what is going on right now 
with things like test scores, student 
motivation, and school culture. How 
in the world are we to predict what is 
going to happen with student scores 
next semester, their motivation next 
year, or the tenor of this school three 
years from now? One tool, how-
ever, in balancing that current 
confusion with hopeful curiosity 
is the Future Protocol, jokingly 
dubbed “Back to the Future” by 
new coaches two summers ago.
 I developed the struc-
ture in 2001 at the request of 
our Superintendent to assist 
Jefferson County cabinet leaders 
in refocusing the district vision 
and fine-tuning the strategic 
plan.  The idea was to give the 
diverse compilation of members 
something to which they might 
all tether their ideas and to help 
them synthesize the relation-
ship they saw between where 
the district was and where they 
wanted it to be.  What was 
discovered in that meeting was 
what we already know.  Folks 
like to be productive with their time 
and appreciate guidance to go deep in 
their dialogue and discussion.  What 
also emerged, however, was this new 
energy on how we might help man-
age discussions and coordinate efforts 
to make the future less about wishful 
thinking and more about conscious 
effort.
 To do this, several components 
seem key.  One, participants must be 
able to really sense the future; I mean 
hear it, smell it, see it, and maybe even 
feel it.  Buy-in cannot be at a tacit, 
distant level, but must be an intimate, 
intellectual, and emotional one.  To 
do this I designed the protocol to 
work with an altered “present.”  When 
speaking about the future, what they 

(continued on page 14)
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8th Annual NSRF Winter Meeting 
Registration Form

       
Name

       
Position

       
School/Org

       
School/Org Address

       
City, State, Zip

       
Home Address

       
City, State, Zip

       
Phone (home and work) 

       
E-mail

To help us form “job alike” Home Groups, please check 
the group that best describes you.
   Teacher Principal Prof. Development
   Higher Ed Small School Conversion/Start up
   Student District Office/Superintendant

How long have you been involved with CFGs or the work 
of NSRF?
   Less than a year 1-3 years
   3-5 years  5 or more years

Billing Information
Method of Payment  
 Check -enclosed     Purchase Order     Bill
        
 if Purchase Order,  PO #

        
 if Bill, Address  

        
 City, State, Zip

         
 Bill to Attention of:

Mail Completed Registration Form to:
NSRF Winter Meeting
PO Box 1787
Bloomington, IN 47408

We are delighted to invite you to Philadelphia 
for our 8th Annual Winter Meeting- our first 
time back in the Northeast since the Spring 

Colloquium in 1998. This year’s meeting is co-hosted by 
NSRF Centers of Activity in Lancaster, Philadelphia and 
New York City.
 As always, we will learn with and from each other.  
Many of us go to the NSRF Winter Meeting to be chal-
lenged and stretched, to be reinvigorated, and to publicly 
recommit to our work.  We look forward to seeing old 
friends and meeting new ones, and leaving with a wealth 
of new ideas and resources.  With others from around the 
country we will be able to:

• Co-construct a definition of equitable leadership & 
learn together about the ways we can build leadership 
capacity for all.

• Use the Success Analysis, Consultancy, and Looking 
At Student Work Protocols to deepen our work.

• Discuss a provocative reading.
• Take part in the World Café with colleagues, parents 

and students.
• Engage in Coaches Clinics that participants will self-

select based on their personal coaching needs.

 We hope you will join us. Our learning will be richer 
because you are there.

The Details
Where
 Philadelphia, Pennsylvania
 All Sessions will be held at the Philadelphia Marriott,
 1201 Market Street, Philadelphia, Pennsylvania
When
 January 15-17, 2004
 Begins 8am Thursday, ends 12:30pm Saturday
 Reception Thursday night at the Marriott
 Breakfasts are provided.
Cost
 $350 per person
 $100 for Students 
 (minors must be accompanied by an adult)
Lodging
 Philadelphia Marriott, 1201 Market Street,
 Philadelphia, Pennsylvania, 19107
 215.625.2900
 Rate- $132 single/double
Registration Deadline
 Please register by December 6, 2003

Online registration is also available at 
www.nsrfharmony.org/wintermeeting.html

8th Annual NSRF Winter Meeting
January 15-17, 2004, Philadelphia, Pennsylvania
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 most people wanted to collaborate. Now I know that 
it’s not that simple – CFGs take time, commitment, 
energy, and above all, work. They are not “easy”; they 
don’t just “happen”. Buy-in is not instinctive for most 
people, and collaboration can be scary.
 Another assumption that I held was that everyone 
involved in CFGs, including all trained coaches, know 
something about NSRF. During the course of this 
institute, it became clear that many of them do not, and 
some CFG members and even coaches may have never 
even heard of NSRF. 
 The personal assumptions I came face to face 
with are somewhat more difficult to articulate. I’d 
never really thought about what I assumed about other 

people and how 
that affects my 
interactions 
with them, let 
alone what 
other people 
may assume 
about me, and 
each other. 
The institute 
inspired me to 
reevaluate what 
we all bring to 
our relation-

ships with other people, and to be more aware of my 
own assumptions about others. I try to really listen to 
people, to really hear what they are saying rather than 
thinking about what I am going to say in response, so 
that I may better understand where they are coming 
from. In this way, I hope to reduce the amount of mis-
communication in my life. 
 Now that I am back in the “real world” (out-
side the CFG institute utopia), I am striving to apply 
the tools I gained. All staff at the Harmony School 
Education Center (including NSRF staff, of course) are 
members of a CFG, and there is also a Coaches CFG. 
I will be starting a CFG at Rhino’s within the next 
month or so, and will be joining the Coaches CFG. I’m 
excited about this new stage in my professional devel-
opment – I can’t wait to begin coaching.  
 As I have heard so many times before without 
really believing it, this institute was life altering. It 
changed not only my approach to working with others, 
and my thoughts about teaching and learning, but also 
my approach to human interaction, and my idea of my 
self and my place in the world.

Camellia Cosgray can be reached via e-mail at
camelliacosgray@hotmail.com
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NSRF Mission Statement

The mission of the 
National School Reform Faculty

is to foster educational and 
social equity by empowering

 all people involved with schools 
to work collaboratively 

in refl ective democratic communities 
that create and support 

powerful learning experiences 
for everyone.

progress and refine 
their planning. These 
criteria can be stated 
as questions: “Does 
the change address 
an unmet need? Is 
it a priority in rela-
tion to other unmet 
needs? Is it informed 
by some desirable 
sense of vision? 
Are there adequate 
resources committed 
to support implemen-
tation?” These ques-

tions help guide our information-gath-
ering process to determine if we have 
developed enough meaning to imple-
ment the change effectively or whether 
to reject it.
 Fullan also shares some “do and 
don’t” assumptions, the final one being, 
do not assume there is a “silver bullet.” 
Implementing change is really recultur-
ing a school to develop habits of mind 
that foster reflective practice, collabo-
ration, and informed decision making. 
These skills help practitioners embrace 
educational reform and change in ways 
that make sense to their organization 
and add to the coherence of a shared 
vision.
 Once a school or organization has 
begun the change process it is impor-
tant to share in a collaborative way 
with other schools. Just as teachers 
begin to open their practice up to  

The New Meaning of Educational Change
A Book Review – Carol Nejman, Pennsylvania

Michael Fullan’s latest book, 
The New Meaning of 
Educational Change, reads 

much like a college text or required 
reading. The storyline is not full of 
personal accounts, but the message 
is outstanding. In this edition, Fullan 
clearly identifies that educational 
reform is based on the improvement 
of relationships. “Reform is not just 
putting into place the latest policy. 
It means changing the culture of the 
classrooms, the schools, the districts, 
the universities and so on.” Changing 
culture is paramount to introducing, 
developing and growing reform. The 
heart of any school is the people and 
the relationships between the people. 
These relationships dictate how work 
is done or not done. Making and grow-
ing relationships at all levels and creat-
ing cultures to support inquiry, reflec-
tion, trust and innovation is essential 
for school reform to occur. As I read 
this edition, I saw my own school, 
C.W. Henry, emerge with all of the 
struggles and triumphs we encountered 
as we moved toward making teaching 
and learning better for everyone. 
 As principal of C.W. Henry 
School I quickly discovered that stu-
dents, as well as teachers, passively or 
aggressively resisted any new initiative 
that did not make sense or have mean-
ing in the context of their lives. In 
order to introduce the work of CFGs 
we first created a school vision that 

gave context to the work 
and used the Coalition 
of Essential Schools 10 
Common Principles as a 
framework to align direc-
tives from local, state, and 
federal levels. Taking the 
time to develop meaning 
and achieve this coherence 
reduced or nullified resis-
tance to our educational 
reform and change 
endeavors.
 The Critical Friends 
Groups at C.W. Henry 
School depended on each other to 
help implement mandated changes in 
the District’s curriculum and resource 
materials. The groups examined the 
proposed changes and determined if 
they made sense and how and if they 
aligned to our guiding principles. 
After much discussion, review, moan-
ing, inquiry and creating understand-
ing, we discovered that the effort was 
worth it and embraced the mandated 
changes by planning how we would 
support each other, give feedback to 
each other and monitor the change 
implementation. This became the 
focus of our CFG work for the 
school year.
 The criteria that Fullan says an 
organization should apply to deter-
mine if a particular change is worth 
the effort can be used by learning 
communities as they reflect on their 

(continued on page 16)

parallel to ours. The overarching goal of the institute was 
to help with the transition of the five big Indianapolis High 
Schools into Small Learning Communities. It was a brave 
adventure, with high goals, but success was achieved in the 
very act of bringing all of these stakeholders together in a 
meaningful way for all of them, collaboration.
 I am not sure if collaborative processes can be learned 
without collaborating. I can see now why our facilitators set 
straight to work in building us into a learning community. You 
have to model your goal. We were made responsible not only 
for our own learning, but also for the learning of everyone 
else. By sharing this responsibility, we were empowered to 
work together in ways that are meaningful and welcoming, 
but not necessarily easy. If collaboration were easy, it would 
be the norm. “Our 
work” of collabora-
tion is hard and it 
does not help unless 
we make it public 
by sharing this work 
with others.
 I got a chance 
to share my work a 
few weeks after the 
institute. I recently 
attended a wedding 
where I ran into the 
mother of a college 
friend, who has been teaching for years. In the standard catch-
ing up, I told her what I do, and when I mentioned CFGs, she 
lit up. She had been to a seminar the previous week and had 
heard about them. We started to gush.
 What resulted was a debriefing for both of us. It was 
done against the backdrop of the evergreen hills of Northern 
Idaho and after the contemplative silence of a Quaker wed-
ding. It gave me a chance to reflect on what I had done and 
what “Our Work” really means. It is based on collaboration 
for student success, It is hard work because collaboration is 
not easy, but powerful in its ability to focus multiple resources 
on our practice, dilemmas and students. “Our Work” is driven 
on making this collaboration possible for every educator who 
cares about students. “Our Work” is as hard as changing the 
world and as simple as asking other people what they think.
 The scary part is that I am sure that I am not done chang-
ing. It is a frightening prospect that one week can change 
your life, so I am not sure if we should add that to the bro-
chures, but it would be honest. I still know what my work is, 
but I think I can add more of “Our Work” in my answer when 
people ask me, “So, what do you do?” 

Chris Jones can be reached via e-mail at
cjones@harmonyschool.org

Summer Vacation... “Our Work”
(continued from page 7)

Summer Vacation... Assumptions
(continued from page 7)

The labyrinth at the Fatima Retreat House, site of Chris and Camellia’s Coaches Institute
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were different.  I want to work on get-
ting past “tag-team” facilitation and 
put in the hard work that true partner-
ing means. I think that means not short 
changing our own self-reflections; start-
ing to ask how could we as a team have 
been more effective, not what either of 
us separately could have done different-
ly.  And not over-planning, but maybe 
planning differently.  The plan needs 
to be more about how we are going to 
work together, and less about the pre-
cise details of the agenda—in fact, iron-
ically, the more detailed and well-timed 
the agenda, the less the opportunity to 
imagine that the partners are entitled 
to “think on their feet.”   Planning well 
also means respecting our respective 
strengths but not falling into the habit 
of always doing what each of us does 
well, instead stretching ourselves to a 
place where our work is more seamless.  
And finally, it means paying attention 
to one another—why are they doing 
what they’re doing, and where are they 
on the court?
 Another important aspect of work-
ing with a partner is that there is more 
than one person to keep an eye on what 
is going on within the group.  That 
can’t be useful unless people are able 
to make use of what they see—in the 
moment.  That requires a high degree 
of transparency and a high tolerance 
for change.  While it is helpful to 
know that one member of the team 
is perhaps the “lead” in an activity, a 
highly developed partnership would 
not just tolerate, but would require that 
either partner could speak up and say, 
out loud, Let’s take a moment here to 
take stock of the group/go around/take 
a break— something that will allow 
for course corrections without fear of 
upstaging/being out of turn/being rude/
embarrassing one another.
 So what does this all mean? I’m 
not entirely sure, but in the meantime, 
I’ll keep working on remembering that 
when Alan says I’ve got it, I still need 
to be backing him up.

Farewell, Nancy, and thanks.

Schools as Centers ...
(continued from page 8)

17

and make sure things are comfort-
able?
 We’re really trying to have a 
changed discourse where problems 
are named and hard truths are heard 
from all sides. By creating relation-
ships across what have been traditional 
boundaries I think we’ve been able to 
create a new sense of credibility by 
avoiding the blame game trap while 
simultaneously staying focused on the 
real problems.  The understanding that 
“educating every child well means sup-
porting the families who care for them” 
is at the heart of the social justice plat-
form that is supporting this initiative. 
As long as we are all committed to that 
outcome, I think we will continue to 
trust each other enough to sometimes be 
uncomfortable in specific conversations.
 Are there any tools you’ve found 
especially helpful as a coach in this 
trust-building process? 
 The first thing the staff of the 
elementary school agreed to do was 
to form cross-grade Critical Friends 
Groups (CFGs) that would Look at 
Student Work in order to deepen their 
inquiry into effective teaching and learn-
ing. The use of CFGs and protocols has 
spread in light of their effectiveness at 
the elementary school. We are actively 
using protocols to change the ways we 
relate to each other as adults and we 
hope to begin using these tools as part 
of our efforts to increase student voice 
in this work.
 Do you have any closing com-
ments or questions you’d like to share 
with our readers?
 I’d be remiss if I didn’t mention the 
powerful support I’ve received from my 
colleagues in BayCES. As an organiza-
tion we have made a commitment to 
leading for equity and we are continu-
ally reflecting on our progress toward 
that end. The opportunity to reflect on 
my practice with colleagues who share 
a similar commitment and represent 
vastly different experiences of the world 
both fortifies and challenges me as I do 
this work. Reflecting and questioning 
in affinity groups of white colleagues 

and being vulnerable and taking risks 
in our larger cross-race group provides 
me with an extraordinary community 
of practice. I know that I can’t do this 
work if I’m paralyzed by the fear that I 
might make a mistake, or if I’m falsely 
humble and leave the job for the next 
person. Holding myself accountable to 
a collaborative where we unpack our 
assumptions and mistakes in order to 
move forward with the work is the key 
to my growth as an aspiring leader 
for equity.

 After my conversation with 
Tony, I visited the Emeryville 
Education Network’s website 
(www.emeryednet.org/publiccontent/
get_involved.php) to look for further 
insights into this ground breaking 
initiative. I was impressed with the 
user-friendly nature of the site and was 
pleased to read the welcoming invitation 
to parents and community members. All 
concerned adults are asked to join in the 
efforts to support their young people. 
The site goes on to list seven different 
ways that adults can mentor students, 
from acting as tutors to acting as com-
panions, or challengers. This approach 
is clearly a break from the usual “one 
size fits all” tutoring model of adult sup-
port. I will be following the progress of 
this project throughout the next period 
as I think it offers many lessons for all 
of us as we work to unite our communi-
ties in support of our kids.

For more information write to Debbie 
Bambino at dbambino@earthlink.net

Tony Smith can be contacted by e-mail 
at tony@bayces.org
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Playing Doubles
(continued from page 5)

I promise you, I am not always thinking about coaching while on 
vacation.  Nonetheless, I was playing tennis with Alan Dichter this 
past weekend and it got me to thinking about partnering and facili-

tation.  Probably if I kept my mind on the game, it would improve, but 
there is something about being on vacation that fires up thinking.
 Anyway, we were playing mixed doubles and actually had gotten past 
the first elimination.  We both agreed that this could only have happened 
because our partnership is greater than the sum of its parts.  Alan is a 
pretty good player; I am, as in golf, an eternal beginner.  Nevertheless, 
I have a wicked net shot and Alan is great about running back and forth 
doing most of the work.  I do contribute, but don’t necessarily work up the 
same sweat that he does.  Together, we do well because we have developed 
this rather unorthodox way of doing things, one which works for us—and 
we maintain good spirits throughout, and I don’t have to tell you how 
important (and rare for married partners) that is.
 As my thoughts stray to facilitation with a partner, especially one I 
haven’t worked with often—it is a case of OK, you do this and I’ll do 
that—but feel free to butt in if you want to.  I was thinking about how that 
wouldn’t be too useful in tennis.  We do have our respective specialties, 
but if it were, I’ll do this and you do that, then we would be like some 
partnerships we’ve overheard:  Don’t you know you’re supposed to be 
up front; couldn’t you tell I had that shot? Those are usually the partner-
ships that start floundering.  How often are facilitation partners dividing 
responsibility instead of sharing it?  And then how often is there unspoken 
blame?  And the need to be right?
 Good sharing of facilitation would not look like each person running 
after each ball trying to hit it.  It would not look like one person watch-
ing while the other took a turn running around.  And it would not look 
like one person taking the showy shots and leaving the tough ones for the 
other:  Why weren’t you there? 
 Luckily, it’s not even possible in tennis to do what some facilitation 

teams do:  I make a pithy comment, you make an even pithier one—we start to do all the talking.  Basically that involves 
competing with your own partner—or just forgetting who this is for.
 Alan reminds me that the difficulty of developing a truly productive partnership (and I must say, our sang-froid on the 
tennis court was not an automatic thing when we were first married- you should hear the bridge stories) is that great partner-
ships take a lot of time and energy and it just is not worth it if you are going to work together once and then “change 
partners.”
 Often we do partner people at meetings/conferences and it is only temporary.  I have had a rare instance or two where 
the experience was truly synergistic.  Often, however, it is pleasant, but not necessarily more productive—perhaps just more 
fun than being alone.  Not that that’s bad, but it is rather luxurious. The thought crosses my mind:  What’s the matter with 
having fun?  Maybe nothing except it’s not about my fun. Participants do, however, enjoy partners who enjoy each other.  
And it does model collegiality—but it can and should do more than that.   Partnering is especially valuable when each mem-
ber brings a decidedly different perspective to the mix.  And this works when it is made clear that there are multiple points 
of view at play.  If we pretend that we are always in sync with one another and don’t expose our differences, there is a valu-
able teaching opportunity lost.  
 So why do Alan and I play tennis well together?  For starters, we know each other’s strengths, limitations and preferenc-
es well.  But that isn’t enough.  So what else?  For one thing, we learned over time that correcting one another’s game whilst 
playing was not at all a wise thing to do.  Afterwards—one or two well-placed thoughts, maybe, but during? Never.  Only 
compliments and encouragement.  What we find then is that our partnership gains in the momentum department.  Opponents 
start gnawing at each other, or themselves, getting into bad frames of mind.  We wink and know that we can win even though  
they are better players.
 When facilitating, I find, to my dismay, that the all-important reflection time is what we tend to skip.  Too busy, we 
assure one another that we did well and if we didn’t we even imagine  how it would have been different if the participants 

On Thursday, September 18th, Nancy 
Mohr, Director of NSRF NY and a 
founding member of NSRF, passed 

away.  She was deeply involved at all levels 
of her work with NSRF, a dear friend, mentor 
and inspiration to many.  Her final piece for 
Connections is printed to the right.  The 
following poem was read at her service.  

For Nancy

Every time I breathe in the fragrant/pungent
Warmth of a kitchen in motion, 
I will think of her

When I long for someone to work out the   
 impossible
To struggle with the unfair or unjust
I will look for her

Catching a half glimpse of a stylish figure,
An elegant form on a city street, 
I will expect her

I will see a sleek head bent over,
Eye to eye with a child
Listening to a story or a song
And I will look for her

And she will remain here
With us, tender and strong and beautiful
Open and smiling
Welcoming always

-Carole Saltz

(continued on page 17)

Playing Doubles-
Moving Beyond Tag-Team Facilitation
Nancy Mohr, New York
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can work through this successfully.  
Our facilitators opened the morning 
standing outside the group facing 
inward, forming almost a protective 
circle around us.  They then skill-
fully created an environment over 
the course of the morning – using 
affinity groups, small groups, and 
dyads – for all of us to reflect upon 
our experience of the previous day 
and what it meant to us as coaches 
for equity. From my journal later 
that day …  the knot is out of my 
heart.
 Reflecting on this one example, 
and the power that one statement, 
said with the best of intentions, had 
on a group, deepens my resolve to 
keep looking for elephants. I was 
fortunate to be in a place where we 
were able to identify one and put a 
name to it.  And yet, in this group 
that had the desire to take part in 
hard discussions and where the 
norm of speaking personal truths 
had been established - it was still 
hard to name the elephant! So how 
much harder is it in a school where 
there is distrust, dislike, 
and fear?
 Wearing the lens of our mission 
statement has forced me to look 
for, acknowledge, and name condi-
tions that are inequitable, unjust or 
contrary to what I believe is good 
for kids. I’m not going to give all 
kids the same advantages that mine 
have overnight. But I can take 
action. I can take the time to work 
with the parent who I considered 
difficult and I can unpack the rea-
sons I found her difficult in the first 
place. I can bring up the topic of 
‘who is doing the talking’ during a 
discussion of group norms.  I can be 
willing to take the risk of saying the 
‘wrong’ thing. Naming elephants is 
just one step for me towards achiev-
ing our mission.

Katy Kelly can be reached at 
kkelly@harmonyschool.org
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each other, it is important for schools 
and districts to do the same. It is the 
only way to achieve real large-scale 
reform.
 This past spring the faculty of 
Henry School went through an affir-
mation process with the Coalition 
of Essential Schools. Visitors from 
schools across the country and across 
the neighborhood came to share, reflect 
and give feedback on Henry’s efforts to 
implement the 10 common principles. 
Over a two-day period, visitors talked 
to teachers, parents, support staff and 
students. They visited classrooms and 
participated in focus group discussions.  

A modified Tuning Protocol was used 
at the end of the two days to share 
feedback and discuss future work. All 
participants deepened their understand-
ing of our mission as they examined 
the relationship between academic and 
intellectual rigor. One specific recom-
mendation was the need for the staff 
to revive their commitment to the use 
of Essential Questions to drive instruc-
tion. Having the fresh and trusted eyes 
of outside colleagues helped us renew 
our purpose for the coming year.
 Finally, Fullan spends an entire 
chapter addressing  the role of student 
voice in the school change process. 
Even though we live in a democratic 
society, schools tend to be not so 
democratic. Our students are one of 
our greatest under-utilized resources. 
Student views can often give clarity 
and point toward the solutions to many 
school reform issues and concerns. In 
highlighting the role of students Fullan 
demonstrates that true school reform is 
about improving relationships at 
all levels. 
 Last year at Henry we instituted 
weekly Classroom Meetings as a way 
to regularly facilitate our increased 
inclusion of student voice in the way 
we did business. Making space for all 
voices has improved our relationships 
and we believe it has further solidified 
our reform efforts.
 The New Meaning of Educational 
Change is a must read for anyone 
involved in school reform. The struc-
ture of the book lends itself to be read 
entirely or in pieces, according to the 
reader’s area of interest. Fullan states 
that the most pressing reason we need 
school reform is because we “need citi-
zens who can learn continuously and 
work with diversity locally and inter-
nationally.” Reading this book renewed 
my understandings of the complexity of 
change and helped me plan more effec-
tively as I move into a new leadership 
position in the upcoming school year.

Carol Nejman can be reached via 
e-mail at cnejman@aol.com  

Book Review
(continued from page 3)

Gender Equity Lit ...
(continued from page 12)

away from their emotional lives at a 
young age? Questions like these are 
addressed by Kindlon and Thompson 
in ways that I found pushed my 
thinking. 

Queen Bees 
& Wannabes: 
Helping Your 
Daughters 
Survive Cliques, 
Gossip, 
Boyfriends & 
Other Realities 
of Adolescence, 
Rosalind 

Wiseman
The media had a field day in 2002 
when there seemed to be new sound 
bites every day about the inherent 
meanness of girls. Queen Bees offers 
some sound advice for parents and 
educators without falling into the 
trap of seeing a predisposition for 
evil in all females.

Connections invites its readers to 
share other resources and learning 

experiences around equity 
issues. Please contact us at 

nsrf@harmonyschool.org

Naming the Elephants
(continued from page 9)

Everyone here has his or her own image of it, but 
Sherry King and I discovered the other day as we 
talked on the phone – giving up for the moment our 

pretending to work – that for us the image was situated in 
the hallway of the 10th floor – opposite the elevators - of  a 
building on Park Avenue South.  There she’d be.  Something 
about the arms slung wide, about the smile, about the ele-
gance of her clothes and her stance that signaled all of us 
who are intuitively less open, less optimistic, and less elegant 
that she would give over to us some of these qualities without 
our even asking, just because we were special to her.  
 But others will situate the image differently – at the front 
door of a school in the Bronx, at the open-
ing or close of a workshop for school 
leaders, or in coming upon her suddenly 
at the movies or at the market – to name 
just four of her many favorite places in 
the world.
 But what is this an image of?  What 
shall we call it?  I want to address this 
question, having the honor of speaking 
today on behalf of the legion of Nancy 
Mohr’s colleagues and friends.  Nancy 
had what may have seemed to us an 
uncanny ability to make friends feel like 
family and colleagues feel like friends.  
But I don’t think it was after all uncan-
ny.  It was care and craft, not magic.  
 She was a connector.  The vitality 
of any society and its capacity to embrace 
novelty and to undergo real change, 
and in this case, to improve, depend 
on those few people who can do what 
Nancy could do.  Malcolm Gladwell points out that along the 
route that William Dawes took to warn that the British were 
marching toward Lexington and Concord, hardly any of the 
colonial militias turned out, whereas they did wherever Paul 
Revere, the connector, delivered the message.  .  .  .   I know 
it’s absurd, but I thought Nancy would have gotten a kick out 
of being compared to Paul Revere. 
 If Nancy had planned this event today, she would cer-
tainly, as Pat Wasley mentioned to me, want someone to 
point out that she died at the height of Fashion Week in New 
York.  I think she’d also want someone to offer a recipe.  
That’s not just because of her love of recipes – you know, she 
actually kept a locket with two pictures – of Alan and of Julia 
Child.  But it’s because recipes pass on wisdom – not just 
wisdom of cooking, but of other things too.
 So, here’s the recipe for being a connector, as taught 
to me in Nancy’s kitchen – and I mean the word kitchen to 
stand in for all the contexts in which she worked.
 First, you have to take a genuine interest in people as 
people.

Eulogy for Nancy Mohr 
Joe McDonald

 Second, you have to reach well beyond the people you 
would ordinarily take an interest in if you were just letting 
life pass by without seizing it.
 Third, you have to base your work on what people 
need, but you have to press them to need a better world, 
and you have to offer them a glimpse of one.
 Fourth, you have to dare to transgress in your connect-
ing work– to violate the rules, cut across ordinary expecta-
tions, step out of bounds, change the protocol.   I saw a 
lovely, gentle example of this when I read the other night 
the answers Nancy had written to Questions for Grandma 
– a children’s book that her granddaughter, Jenna Emily, 

had given her through her parents, Graham 
and Michelle.  One of the questions 
was, “What kind of garden would we 
plant together, Grandma?”   And Nancy, 
transgressing the bounds of the ques-
tion, wrote, “We’d plant a garden with 
some plants that were easy to care for, 
so that we’d have more time for cooking 
together.  I’d prefer that.”
 Fifth and finally, you have to give 
people a context for coming together, 
and you have to understand that at the 
heart of any context is a text – some-
thing invested with meaning and beauty.  
Nancy worked with many texts: proto-
cols, old postcards, student work sam-
ples, her own extraordinary photographs.  

Her home is a text, and, of course, her 
meals were texts.
 Remember that Nancy started off as 
an English teacher, and she never lost the 

touch.  I was an English teacher too, and I want to end this 
talk by inviting us all – in, I suppose, an English teacher-
kind-of-way, to think about a poem.  It is entitled “for 
Nancy,” and was written just in the last few days by one of 
her friends, Carole Saltz (see page 4).  It’s the fate of con-
nectors to inspire poetry, but this is a better poem than the 
one Longfellow wrote about Paul Revere.  
 Inspiring poetry is just one way that connectors live 
on beyond the present.   Though Carole’s poem is sad, 
I hope you’ll hear the hope in it too.  Emily Dickenson 
wrote, “Hope is the thing with feathers/ that flutters in 
the soul/  and sings the tune without the words/ and never 
stops at all.”  This is the kind of hope that the connector 
leaves behind.  The tune without the words.  It’s what Rick 
Lear meant yesterday in the context of his and Nancy’s 
work together in helping redesign the high schools of 
Washington State.  He said, “I feel like I have her voice 
inside me.”   Many of you here would  say we know her 
by heart. 

Delivered at Nancy’s Service on September 21, 2003, at 
Riverside Chapel, New York City.

  Nancy Mohr
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Director’s Report
(continued from page 1)

so critically different from previous 
(professional development) work?”
 I believe that an integrated 
response to these three questions 
provides a cohesive 
approach to creating 
and sustaining learn-
ing communities with a 
common focus: acceler-
ated meaningful learning 
for all while reversing 
educational inequities. 
The three gaps I men-
tioned previously must 
be addressed in order 
for us to move forward 
with democratic and 
equitable principles and 
practices. 
 The three gaps I’m addressing 
are all rooted in the distance between 
our intentions, either personal or insti-
tutional, and our actions.  No ethical 
teacher intends to have an achieve-
ment gap between the privileged and 
the disadvantaged classes of students.  
No ethical educator intentionally 
behaves in ways that run counter 
to his/her core beliefs about teach-
ing and learning.  No ethical school 
would make public statements of 
mission and purpose and then have 
practices and policies that are dia-
metrically opposed to their stated 
mission and purpose.
 Facilitative leadership and 
responsive facilitation are both 
necessary, yet insufficient, resources 
to create the kind of respectful, 
thoughtful and safe conditions 
that will encourage educators 
to look critically at our own 
practices over time.  Intentional 
collaborative learning communities, 
where educators are provided with the 
time and support to make their work 
public to their peers for the purpose of 
responding to these three gaps, require 
an intact group that meets over time 
to support each other’s learning for 
the benefit of every student’s learning.  
It is in the context of community 
that we can build the trust needed to 

ask ourselves and each other the hard 
questions that get at the core issues 
of racism and class bias that serve as 
underpinnings for the current gaps.

 The ethos of community is an 
essential precondition for educators to 
expose their own vulnerabilities.  I am 
afraid that we are destined to a “world 
according to gap” if we do not provide 
the support of intentional learning 
communities to educators at all levels 
of schooling.

 Critical Friends Groups are the 
distinguishing characteristic of our 
work.  They provide the collaborative 
culture where learning community 
members can be safe to explore the 
distance between personal core beliefs 
about teaching and learning and their 
daily practice, as well as the contradic-
tions between a school’s stated mission 
and its daily practice.  Critical Friends 

Groups have the potential to tap the 
passion and intentionality of teach-
ers and schools by exploring the gaps 
between purpose and practice, which 
lie at the heart of NSRF work. 
 CFGs provide the necessary safety 
and trust among colleagues where 
teachers can take the risk to suspend 
and examine their assumptions and 
practices. In particular, I think we have 
to be prepared to unpeel the onions of 
our biases toward those students who 
have historically been unsuccessful in 
our classrooms and schools, children 
of color and children from lower socio-
economic strata.  Our good intentions 
are too often part of the problem.
 I now believe that the 
establishment of a learning community 
committed to the growth of each of its 
members is a necessary precondition if 
our work is to flourish in schools and 
districts so that all students can find 
success at school.  Making our work 
public, in the context of community, 
creates the possibility of dismantling 
the Big Three Gaps and fulfilling the 

mission of NSRF 
“…to foster 
educational and 
social equity by 
empowering all 
people involved 
in schools to work 
collaboratively 
in reflective 
democratic 
learning 
communities…”.
 Although 
Dr. King’s dream 
has not been 
fully realized, our 

nation continues the struggle for social 
justice.  NSRF’s work for educational 
equity is an important part of that 
struggle.

Daniel Baron is one of the three 
Co-Directors of the National 

School Reform Faculty.
He can be contacted by e-mailing him 

at dbaron@bloomington.in.us

“Go back to Mississippi, go back to 
Alabama, go back to Georgia, go back 
to Louisiana, go back to the slums and 
ghettos of our northern cities, knowing 
that somehow this situation can and will 
be changed. Let us not wallow in the 
valley of despair. I say to you today, my 
friends, that in spite of the diffi culties 
and frustrations of the moment, I still 
have a dream.” 

-Dr. Martin Luther King, August 28th, 1963

Schools as Centers of Community Life:
A Conversation with Tony Smith
Debbie Bambino, Pennsylvania

Here at Connections we are always on 
the lookout for stories from colleagues 
who are “Walking the Talk” of school 
reform in ways that push the envelope 
around issues of social equity. Read on 
to learn about the ongoing campaign 
to “rebuild our schools as ‘Centers 
of Community Life’ in Emeryville, 
California.”

Recently, I had the opportunity 
to talk with Tony Smith of 
the Bay Area Coalition for 

Equitable Schools (BayCES) about 
an exciting opportunity that he’s been 
involved with in Emeryville, a city 
located between Berkeley and Oakland 
in California. Tony had a lot to tell me 
about the ways the Emeryville com-
munity is working to build a broad-
based coalition of support for youth. 
Members of the coalition are clear 
that without the unilateral support of 
all stakeholders for their restructuring 
initiative, their work will be doomed 
to just “tinkering around the edges” of 
school reform.

  How did the Emeryville 
Campaign begin? Can you give us 
some idea of the major players?
 BayCES involvement began 
with a proposal for a GATES grant to 
build a small demonstration school 
with a focus on Math, Science and 
Technology. The goal was the estab-
lishment of a school where math & 
science teachers would be trained 
and would serve students of color in 
a low-income setting. The Unified 
School District of Emeryville was in 
a state of fiscal crisis and its schools 
were facing state takeover. These fac-
tors and others set the stage for the 
development of a partnership to cre-
ate not just one school, but an entire 
school District, and city, committed 
to full service community schools for 
all youth. Emeryville is currently a 
district with fewer than 1,000 students 
in three schools. Of those students, 
approximately 70% qualify for free and 

reduced lunch. 70% of the student pop-
ulation is African-American, followed 
by 15% Latino students and 10% 
Asian with White, Pacific Islander and 
Filipino students comprising the rest 
of the population. The schools have a 
history of fiscal mismanagement and 
low performance on standardized mea-
sures, hence the recent state takeover. 
The Memorandum of Understanding 
that was agreed to by Emeryville 
Unified School District (EUSD), 
BayCES and the City of Emeryville 
(City), cites the following three goals: 
One, To redesign the educational pro-
grams of EUSD from K-12 so that 
students are proficient, or better, in 
core academic subjects and have many 
choices in postsecondary education 
and other endeavors; Two, To build 
strong partnerships across EUSD, the 
City and the community, so that pow-
erful learning is a citywide experience 
and responsibility; Three, To create an 
exemplary program for educator train-
ing and professional development in 
math, science and technology.
 Those are admirable goals; how 
has the coalition worked to include 
all stakeholders in the process and 
how will the group sustain the active 
engagement of such a diverse group 
over the long haul?
  Forming the coalition has meant 
working on multiple fronts with whole 
school Councils, entire staff bodies, 
parent groups, business partners and 
community leaders. We continue to 
work to foster ongoing dialogue and 
healing in a community where the his-
toric failures of the schools and social 
service agencies have left their mark. 
As Project Manager and a white male, 
I have needed to be especially mind-
ful of the barriers of race and culture 
that have kept the conversations about 
what’s best for children separate and 
unequal. Working to facilitate joint 
conversations among all parties has 
required me to really listen to people’s 
experience, check my assumptions 
about what I understand and listen for 
“different paths.” Building relation-

ships with people in and across all 
layers of the project has been critical. 
Building the trust to allow for a frank 
discussion about “What’s good enough 
for our children?” has meant debunking 
the myth that the “experts” have all the 
answers. Concretely, it has also meant 
that I have had to work very hard to 
avoid the use of jargon and “education-
ese” as we pull back the layers of our 
system’s problems and work together 
to increase the pressure needed to sus-
tain system-wide change.
 You said you need to continually 
“listen for different paths”, can you 
tell us more about that?
 When I think about “different 
paths” I’m talking about everything 
from different ideas to different ways 
of expressing similar ideas. I’m think-
ing that while I might assume I have a 
pretty good research-based idea about 
all of the services a child needs from 
birth to age 19, my idea isn’t relevant 
unless it meets the real needs that 
the parents and families are express-
ing.  It means taking the time to listen 
actively, and constantly checking for 
understanding, while the project clock 
is ticking. If we want the transforma-
tion we’re working for to last, and we 
do, then building relationships with 
parents and community members can’t 
be put off until later. Understanding 
that the trust required for authenticity 
takes time and that everyone always 
has to be included is a lesson I have 
to remind myself of on more than one 
occasion.  This requires being very 
conscious of the planning process and 
doing the preparation work necessary 
before each meeting. And sometimes, it 
has meant reminding ourselves of what 
parents and community members have 
shared when they aren’t present during 
a particular conversation, and often it 
has meant postponing decisions until 
parents are present.
  You’ve talked a fair amount 
about difference and barriers. How 
do you engage folks in the hard 
conversations, the dialogue we often 
ignore in an effort to keep the peace 

(continued on page 17)
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Understanding “Our Work” 
Chris Jones, Indiana

Part of the vocabulary that gets thrown around the 
national center, at the office or at national meet-
ings is the term “Our Work.” I 

have been confused by this term for a 
while. I know what my work is: build-
ing websites, answering phones and 
e-mail, helping to put together institute 
materials, but what is “Our Work?” I 
finally got to see “Our Work” recently. 
 I have been working at the NSRF 
National Center in Bloomington, 
Indiana, for over a year. It is never easy 
to integrate new people into an existing institution and 
there is not exactly a manual for working at NSRF. I was 
told a few things, had some questions answered, and was 
integrated into our NSRF staff CFG. 
       This arrangement worked well, but eventually the 
time came for my initiation: attending a coaches’ institute. 
I never like to ask anyone to do things that I am not will-
ing to do, so when a chance arose to go to a new coaches’ 
institute in Indianapolis as part of the first Leadership 

Institute, I knew I needed to go. 
I had spent the last year making 
a website to try to encourage 
educators to become coaches and 
start CFGs, so I owed it to myself 
and the people I want to help to 
gain a better understanding of 
“Our Work.”
       I saw educators with real 
concerns take the time - a full 
week - to try something new. 

Many of them have been to several seminars, but what 
could make this one different? How could this one matter 
in a sea of seminars focused on improving schools? But it 
did. Over the week, you could see the change in everyone. 
I could see it in myself. 
 The “a-ha” factor is so high, it feels like it is some-
thing you always knew but forgot. At the same time it is 
one of the most difficult things I have done in my life. 
Distrust and competition are a part of my (and I suspect 
many others’) culture. It is a hard thing to rewire your 
work to be more open and collaborative.
 I am not sure if there is a standardized model of a 
New Coaches Institute, given the individual needs of dif-
ferent groups and talents of each facilitator, but this insti-
tute was pretty unique. It was designed to integrate teach-
ers, community groups, students and parents at various 
points who were doing their own leadership development 

 

Challenging Assumptions
Camellia Cosgray, Indiana

When I was 6 years old, 
I began first grade 
at Harmony School. 

Harmony is a unique place. With 
180 students from age 3 through 
age 18, all in the same building, 
there is a familial atmosphere, and 
collaboration is the rule rather than 
the exception. Though there have been many changes since 
that fateful first day of school 20 years ago, Harmony is 
still my second home and my extended family. 
 Last December, I completed the Art Education pro-
gram at Indiana University (Bloomington), and I now hold 
an Indiana Teaching License. Though I am not teaching 
in the traditional sense, I am working with adolescents at 
Rhino’s, the local all-ages club and youth center, which 
is also affiliated with Harmony School. I have also been 
working for the National School Reform Faculty (housed 
at the Harmony School Education Center) for about two 
and a half years, putting together binders for trainings, 
designing brochures, editing protocols, and generally trying 
to support coaches and facilitators in any way that I can. 
During this time I went from having no idea what protocols 
and even the organization itself were all about to feeling 
very comfortable with NSRF materials and having a good 

understanding of NSRF’s mission 
and purpose. I knew what CFGs were 
all about. I understood the purpose 
of protocols and how to use them. 
I knew why we read the articles we 
read. Then I went to a CFG coaches 
institute in Indianapolis. 
 What I found was that I actu-
ally knew and understood very little. 

I’d read all the protocols countless times, I knew at least 
the titles of most of the articles (and the content of many), 
I’d even put together the binder we were using for this 
particular institute; all that “preparation,” all that prior 
knowledge, didn’t prepare me for the power of protocols 
and the importance of CFG work. What I found was that 
I had assumptions about what I knew, the work that I did, 
the work of coaches all over the country, and about myself. 
Although many of these assumptions were of a positive 
nature, they were still assumptions.
 I used to believe that CFGs were easy, that they just 
“happened.” It seemed so obvious to me: CFGs are an 
amazing tool, therefore most educators will buy in easily 
and quickly, and trust will follow. Since I had grown up in 
a place where collaboration was the norm, I assumed that 

(continued on page 18) (continued on page 18)

“Our Work” 
is as hard as 
changing the 
world, and 

as simple as 
asking other 
people what 
they think.
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It’s Not Magic ...
(continued from page 2)

changes took place is usually devoid 
of dates, persons responsible, priority, 
and feasibility.  It usually requires more 
inspection and then some follow-up 
to begin acting upon the information.  
Some have commented that the proto-
col leaves the group with much more to 
do.  I absolutely, rather, 
certainly agree.
 What has been wonderfully excit-
ing has been the variety of ways for 
which the Future Protocol has been 
used and the discoveries its use has 
created.  The following are some of 
the ways folks around the country have 
used the structure.
• To set agendas for a semester’s worth  
 of meetings with a teacher work  
 group
• To guide a school’s mission and  

 vision work
• To help look into structures for   
 moving into smaller learning com- 
 munities
• To set a course for staff 
 development for a year
• To revisit guiding documents that  
 had lost their fire
• To problem solve communication  
 issues with a parent/teacher group
•  To plan with a student council group 

for the year’s direction
• To clarify a staff’s core values and  
 beliefs about teaching
• To help a national organization gain  
 clarity on how it might continue to  
 move forward
 Some folks have commented that 
doing the protocol with their staff was 
a culture builder.  It allowed for dis-

coveries about their colleagues’ beliefs 
and values, hopes and frustrations.  It 
allowed them to better understand the 
tenor of their staff.  It was team build-
ing while still doing the “real work.”  
Yes, there may be different individual 
realities that emerge from the protocol, 
but most often there is a collective core 
and central theme upon which the group 
can reflect and from which it might ulti-
mately grow.  And in growing, it must 
continue to move through the chal-
lenges and obstacles, seeing not only 
the trees, but the spaces through which 
it can flow.

The Futures Protocol is reprinted in 
part below. You can get a full version 
by calling NSRF at 812.330.2702 or 

visiting www.nsrfharmony.org.
Scott Murphy can be contacted via e-

mail at smurphy@jeffco.k12.co.us

1. Present what you are trying to accomplish: 
 Presenter: shares what he/she is trying to do and how it 
might look when it is all done.
 Group: presents with each other what it would like to 
accomplish and how it would look when done. (5 minutes)
2. Clarifying Questions:
 If presented by a single person and not a whole group, 
the rest of the group asks clarifying questions.  If a group 
presents together, no clarifying questions. (5 or 10 minutes)
3. Probing Questions:
 If a single presenter, the group asks probing questions 
to further the presenter’s thinking.  The presenter may 
choose to answer, think aloud or quietly consider it.
 If a group presents, they raise probing questions to the 
whole group with perhaps no real expectation of answering 
them in this step. Again, the idea is to extend the thinking 
about what they want to accomplish. (10 minutes)
-- Presenter steps out --
4. Project into the future (whatever timeline seems appro-
priate) and thoroughly describe what it looks like, sounds 
like and feels like having accomplished this endeavor.  

• Must talk in present tense.
• Describe what is in this best case-scenario.  Do not 

yet describe how.
• Focus on the sights, sounds, behaviors and feelings 

surrounding this accomplishment.
Examples:

• 5 years later in a school’s reform efforts
• The end of a team’s project with students

• Results from a group of new teachers that focused on 
classroom management for one year

* It is really helpful to chart steps 4, 5, and 6 so that every-
one can see what is being said.  (10-15 minutes)
5. Look “back” from your projected present and describe 
how it looked when it started.

• Must talk in past tense
• Think about issues, culture, conversations, teacher’s 

work, student achievement, etc.
• Try to remain as tangible as possible

* Continue to chart this conversation.  It is helpful to put 
dates at the top of the chart to identify the time period to 
which the group is referring. (5-10 minutes)
6. Continue looking back from the “projected present” and 
discuss how you addressed the starting place and how you 
moved from that to the projected present. 

• Must talk in past tense.
• Directly relate the previous description of how it looked 
when it started. 

• Consider discussing how, when, with what resources 
and by whom. (5-10 minutes)

-- Presenter returns to conversation --
7. Return to “projected present” and discuss if it can get 
any better than it is or is this as good as it could possibly 
be?  Again, think about how it will look, sound and feel if it 
can get even better. (5 minutes)
8. Presenter shares with group thoughts about the future 
and info s/he has gathered. (5 min)
9. Debrief the process (10 minutes)

The Futures Protocol

What We Did Over Summer Vacation
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want to learn and that makes me happy.  
Thank you!”
 The Spring Symposium on School 
Improvement was started originally 
to help strengthen, in Palmer’s words, 
“the community of fellow teachers from 

whom we can learn more about 
ourselves and our craft.”  We 
have found that when we extend 
this community to include our 
students we learn even more.  If 
we heed Atwell’s advice and 
involve students in the dialogue of 
school reform, we create a learning 
community with all perspectives 
included – adult and child alike. 
The experience transcends the 
traditional notion of professional 
development and has the power to 
transform not only teacher prac-
tice but schooling in general. 

Carrie Brennan taught at Catalina 
Foothills High School from ‘92-‘03. 

She now directs a new Tucson charter 
high school opening next fall. 

For more information about the Spring 
Symposium contact Carrie Brennan at 

carrie@cityhighschool.org or JoAnn 
Groh at jo@cfsd.k12.az.us.

13

Being at an assistant principal 
CFG meeting in Chattanooga, 
Tennessee is like being a 

thirsty camel at a big oasis!  Each 
month, around 17 busy assistant princi-
pals get together and spend some time 
focusing on the ‘real’ work that we as 
administrators should do each day.  
 This year, the Assistant Principal 
CFG in Chattanooga centered  on ways 
to raise student achievement through 
supporting teachers in our buildings.  
We decided to focus on how to help 
raise teacher expectation of student 
achievement.  We started the process 
with a text-based discussion using an 
article about highly effective teach-

What’s Happening in the Chattanooga, Tennessee, 
Assistant Principal’s CFG

 Center of Activity Report - Vicki Anderson, Tennessee

ers titled “Teacher Effectiveness:  
Improving Instruction One Classroom 
at a Time” by James H. Stronge from 
the College of William and Mary.  
 We then went back to our build-
ings and looked for folks in whom we 
could identify some of the characteris-
tics that we discussed from the article.  
We met the next month and did a 
success analysis protocol and devel-
oped a list of qualities that our own 
highly effective teachers possessed.  
We looked at the list and teased out 
the qualities to which we, as assistant 
principals, could lend support.  The 
qualities on our current working list 
are: organization, planning, modeling, 

teaching strategies, time for reflection, 
effective procedures and routines, and 
expecting high expectations.  We intend 
to look at this list and focus on these 
issues in our buildings to encourage all 
teachers to expect the most that they 
can from our students.  
 As colleagues, we enjoy the 
increased trust and communication that 
we have developed this year as a result 
of doing the hard work of a CFG.  It is a 
wonderful thing to be able to speak hon-
estly and know that you are supported 
and encouraged to be successful. 

Vicki Anderson can be reached at 
vicki_anderson@hcde.org

Creating Community, The Spring Symposium...
(continued from page 11)

8

character of the students who attended, 
and their genuine desire to share, col-
laborate, and take risks. BRAVO!”
  Obviously students gain a tremen-
dous amount from being involved in 
the Symposium as well.  Conversing 
with teachers in a context that 
looks so familiar (the confer-
ence is held at a school, ses-
sions take place in classrooms) 
but at the same time is so 
removed from the usual teach-
er-student classroom dynamics 
is a powerful experience for the 
young people who participate.  
They appreciate conversing 
with teachers on a more equal 
footing.  As one student reflect-
ed, “It’s good to have students 
and teachers interact outside our 
normal environment … we can 
have real conversations, not as 
friends really but as peers or colleagues 
in some way.”  Another student, who 
perhaps had had few opportunities to 
connect personally with her teachers in 
the past, writes “Sitting down for lunch 
with students and teachers together 
was probably the best part of the day.”  
Students also get a behind-the-scenes 

look at teaching and gain a new appre-
ciation for the challenges of the job.  
One student noted that he got to “see 
what teachers do, and how they feel.”  
Another writes, the day “gave me a 
new perspective on education.”   In 

addition to the new insights they offer 
one another, adults and students talk-
ing together about teaching and learn-
ing can inspire one another – and per-
haps this result is the most exciting.  A 
student writes about the most recent 
Symposium, “Today was about creat-
ing and caring.  It motivated me to 

Pete Bermudez currently works 
as a member of a professional 
support team in Miami-Dade, 

Florida. His role is to provide curricu-
lum support and professional develop-
ment as part of a fi ve-year federal grant 
intended to create six new Choice Zones 
in the Miami-Dade County Public 
School District. 
 I enjoyed our recent conversation 
about his experiences as a longtime 
member of the National School Reform 
Faculty. 

  How did you get involved with 
NSRF?
 Well, I was trained as a coach in 
1995, but I need to go back a bit to 
really explain how I got involved in this 
work… In 1993 I was involved in my 
second effort as part of a high school 
design team. Our group was really 
fortunate to have a team of teachers in 
place with six months worth of “time to 
talk” before we faced our students. We 
were exploring what we really wanted 
our new high school to be. Many of 
my ideas were shaped by my earlier, 
disappointing, first efforts to form a new 
high school. During that first project, I 
had served as a Department Head for a 
group of 38 Social Studies teachers in 
a school that grew to house over 5,000 
students. I had been really taken with 
the idea of redesigning curriculum, but 
found that changing this or that piece 
of instruction wasn’t enough to really 
make an impact on the fundamental 
way kids were experiencing school in 
this large, comprehensive high school. 
However, while I was working at that 
school I met an intern who was reading 
Sizer’s book, Horace’s School, and she 
shared it with me. Reading Sizer’s work 
really informed my decision to leave 
the first school, and helped me under-
stand that regardless of the curriculum, 
schools couldn’t work for all kids unless 
we made fundamental changes in the 
ways we design and deliver instruction, 
changes that went far beyond the efforts 
of one department.
  What kinds of changes did you 

try to make as a result of reading 
Horace’s School?
 After reading Horace’s School 
I joined the second design team and 
started advocating a small academy or 
“house” structure for the high school. 
I saw real possibilities in the Common 
Principles that CES (Coalition of 
Essential Schools -ed.) was advocat-
ing. The whole notion of graduation by 
final exhibition reenergized my interest 
in curriculum design. I started tinkering 
with my ideas of teaching, ideas about 
timing, topics, materials and assessment. 
The whole idea of developing assess-
ments and then planning backwards with 
colleagues to design instruction was 
powerful. Around this time I attended an 
Authentic Assessment seminar at Brown 
University and I was really hooked! Our 
design efforts were often turbulent, but 
with the Common Principles as a guide 
we pressed on. At the end of that sum-
mer we opened our new high school, the 
first Vocational-Technical school in the 
District, and the first CES high school in 
Miami-Dade County.
 So how did you connect with 
NSRF? 
  I really became a coach by default. 
The training opportunity was raised by 
a District colleague, whom I respected, 
but I declined because I really wanted 
others on our staff to have the experi-
ences that I had begun to have outside 
our district. However, when nobody else 
volunteered, I decided to check out this 
thing called “CFG” training.
 We talk a lot about Coaches’ 
Training as being “transformational”, 
was that your experience?
 Well actually, I sometimes felt a 
little out of it at the start of my training. 
I was out of my element with a group of 
people that I didn’t know. But something 
happened when I began to connect with 
a core of folks from Miami-Dade and 
neighboring Broward County. I started 
to see the possibility for really growing 
the changes we wanted to see in schools.
 Would you say you were 
“transformed”?
  I definitely did begin to change my 

NSRF’s Living History: 
A Conversation with Pete Bermudez
Debbie Bambino, Pennsylvania

ideas 
about 
my self 
and the process of change. I think our 
society always holds up models of lone 
educators and rugged individualists as 
heroes. We hear about the Joe Clarks 
and the Jaime Escalantes, but we don’t 
hear enough about the critical need for 
a collective endeavor to move schools 
beyond the limits of their early indus-
trial beginnings.
 Can you give us a sense of how 
the “collective endeavor” has grown 
in your area?
  Sure I was the first trained coach in 
’95, and by ’97 our pool had expanded 
to include a dozen coaches. By 1999 
there were 30 coaches in Dade County 
and today we have almost 300 coaches 
working in over 70 schools!
  Today you’re actively involved 
in the national expansion of Critical 
Friends Groups. When did you move 
into this level of involvement and 
what thoughts can you share about 
your view of next steps?
  I began facilitating nationally in 
either 1997 or ’98 when two colleagues 
from the NSRF asked me to co-facilitate 
a School Culture seminar with them. 
Co-facilitation really stretched me and 
I began to look at the elements of the 
deeply fragmented culture in our schools 
and started to really understand the 
potential of CFGs as vehicles that could 
change that culture from one that was 
fragmented to one that was collabora-
tive. As far as next steps go, I’m really 
hopeful about the possibilities for public 
education. I see leaders in business, the 
medical profession, education and even 
the military, pointing to the power of 
collaboration and reflection, and I think 
this convergence of thought will help us 
in our efforts to redesign public educa-
tion on a national scale. 

You can reach Debbie Bambino at 
dbambino@earthlink.net 

Contact Pete Bermudez at 
pbermudez@sbab.dade.k12.fl.us.
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“Ms. Evans decided to return to the 
trenches” appears. During our discus-
sion others made use of this war meta-
phor. I made a statement about my per-
sonal discomfort using war metaphors 
for schools. Uncomfortable silence 
ensued before someone picked up an 
earlier thread and moved on.  The day 
ended. We completed our reflections 
and went back to the hotel.
 Later on, RoLesia, Nancy and 
I had our own personal debrief and 
reflection.  RoLesia, who is African 
American, noted how certain people 
of color in the room had felt silenced 
by my statement. We talked about how 
this situation might have played out 
differently. Shortly after that, Victor 
Cary, one of our facilitators, telephoned 
me and wanted to talk.  Participant 
reflections from the day had confirmed 
what RoLesia had noted – reactions 
to my statement “I’m not comfortable 
using the war metaphor for schools” 
had become an elephant in the room. 
Many people, particularly those of 
color, felt shut down, put down, or 
silenced, because that particular meta-
phor is very real to them. What they 
were unable or unwilling to voice in 
the group they could express in their 
reflections to facilitators. The facilita-
tors felt that it was important to follow 
up with the situation the next day but 
wanted to talk to me first. I assured 
Victor that I had trust in the BayCES 
team to deal with it as they saw fit and 
welcomed a chance to follow up on 
the issue.
 While I did welcome it in my head 
– hadn’t I repeatedly stated I wanted to 
‘go deeper’? – I had to acknowledge 
the elephant in my heart. I felt I had 
spoken my truth in good faith and was 
betrayed by the group for not speaking 
theirs. As a result I became fearful of 
saying anything in dread of saying the 
‘wrong’ thing.  
 From my journal on Thursday 
morning before the meeting opened… 
I feel like everyone is avoiding my eye 
– I’m a leper – I’ve shut down and 
I’m in holding mode – hoping that I 

Naming the Elephants-
Breaking the Uncomfortable Silence

Katy Kelly, Indiana

In June 2001 NSRF adopted a 
powerful mission statement that 
provided a framework for me to 

think about my daily work and that of 
the NSRF National Center:
 The mission of the National School 
Reform Faculty is to foster educational 
and social equity by empowering all 
people involved with schools to work 
collaboratively in reflective democratic 
communities that create and support 
powerful learning experiences for 
everyone. 
 Wearing the lens of the 
mission statement has forced me to 
acknowledge different “elephants in 
the room” – those 
sticky issues that 
are at the back 
of everyone’s 
mind but no one 
wants to address. 
Elephants like the 
fact that my sons, 
Christian, Russell, 
and Bennet, 
have greater 
opportunities to 
nurture and follow 
their dreams in 
life because they 
were born white, 
middle class, 
and of educated 
parents. Elephants 
like the times I 
have hidden from 
parents in the hall because they were 
too complicated, or chaotic, and it 
took too much time for me to want 
to deal with them. Elephants like 
the observation that often in group 
situations white men usually speak 
first, and second, and third. 
 Naming elephants out loud can 
be difficult and uncomfortable for me. 
It requires acknowledging hard truths 
and taking action resulting in more 
work that can rock the boat.  Not nam-
ing them makes me uneasy. If I try to 
ignore them they follow me around 
and demand my attention.  They nudge 
me with their trunks and leave untidy 

elephant messes everywhere until 
they become so big I keep bumping 
into them and am forced to face them. 
And there are lots of elephants lurk-
ing that I’m oblivious to.  I discovered 
this recently when my own behavior 
became the “elephant” that nobody 
wanted to acknowledge. 
 I attended the BayCES “Coaching 
for Educational Equity” Institute in 
July, together with NSRF colleagues 
RoLesia Holman and Nancy Mohr. 
Our goal was twofold: to learn about 
the work of BayCES around break-
ing the cycle of inequity in schools; 
and to see how we might infuse this 

work into NSRF. I 
went knowing I 
wanted to “push 
myself deeper” in 
my understanding 
of equity issues. 
In my reflection 
on day one to the 
prompt: “what I 
want to learn about 
coaching this week” 
I wrote  ... how can 
I get more comfort-
able dealing with 
issues of equity in 
school... I want to 
gain the confidence 
that it’s OK for 
an entitled white 
woman to deal with 
this issue…

 By Wednesday afternoon we had 
done a lot of content work in full 
group, dyads, and small groups.  We 
had gone far in creating a safe envi-
ronment in which we could explore 
issues and speak our personal truths.  
Still, I wanted to go deeper.  Again, 
from my reflections ... I think this 
group has an integrity that makes it 
a safe place to engage in activities 
or conversations around tricky race/
culture issues...
 We read Paula Evans’ article “A 
Principal’s Dilemma: Theory and 
Reality of School Redesign.”  In the 
introduction to the text the statement 

(continued on page 16)

Gender equity in our schools... 
…hmm. I must confess that 
when I first began thinking 

about this issue, I was preoccupied 
with concerns about the ways I saw 
girls receding into the background 
when they moved from seventh to 
eighth grade. I’d been looping with 
my classes for a few years and I 
couldn’t help noticing the way my 
noisy, adventurous seventh-grade girls 
were rapidly becoming demure, quiet 
members of the “follow the boys” club 
as eighth graders.  Since I was unwill-
ing to let this phenomenon take hold 
in my classes, I began to mechanically 
alternate between boys and girls when 
I called on students in my classroom 
conversations. I also bought and read 
everything I could get my hands on 
about the ways girls seemed to lose 
self-esteem in direct proportion to the 
increase in their hormones. Finally, I 
co-sponsored an extra-curricular club 
called Girl Talk/Ask the Girls at my 
middle school. Our club flourished for 
the next five years and my classes got 
used to the fact that we were some-
times going to wait for a girl to speak, 
even if five boys were waving their 
hands at me. But somewhere after 
the first year of my crusade to stem 
the tide of lost female self-esteem, I 
became painfully aware that my boys 
needed some special attention too. 
Maybe it was the way they hid under 
my desk on Friday afternoons to try 
and crash our club meetings, or maybe 
it was the data that got to me, data that 
showed beyond any shadow of a doubt 
that we were losing our young men in 
record numbers, losing them academi-
cally as well as socially. Given this 
nagging awareness, I enlisted the sup-
port of a young male colleague and the 
Smart Alex club for boys was born. 
 While the existence of the tandem 
support clubs for girls and boys began 
to address some social needs for their 
members, the larger instructional and 
school-wide cultural expectations still 
loomed large. I couldn’t escape from 
the fact that our suspension list was 

dominated by males, especially males 
of color, any more than I could ignore 
the absence of female role models 
in our textbooks. And so my reading 
continues as I try to develop a concrete 
sense of the balance and personaliza-
tion needed by all students. I don’t 
have a lot of answers; in fact, I have 
even more questions than I had before 
I started; but I do know that there do 
seem to be some real learning differ-
ences between boys and girls, differ-
ences that are often compounded by 
layers of race, culture and socioeco-
nomic status in our communities. Here 
then are some capsule reviews of just a 
few of the  books I’ve found useful in 
my efforts to address the needs of all 
of our students.

Reviving Ophelia: 
Saving the Selves 
of Adolescent Girls, 
Mary Pipher 
The book I wish I 
had read before my 
daughters became 
teenagers. One of 
the texts I used to 
guide the reflec-

tions we wrote and talked about in my 
Ask the Girls club.

Black Masculinities 
and Schooling: How 
Black Boys Survive 
Modern Schooling,  
Tony Sewell
An in-depth study of 
one inner city boys 
comprehensive school 
in London that sheds 
light on the possible role of teachers’ 
racism and the need for anti-racist poli-
cies in our schools. Looking at the way 
pop culture has narrowed the possibili-
ties for Black males, Sewell unpacks 
many of the burdens these boys carry 
when they are seen as “too cool for 
school.” The text, while written in a 
very academic style, also points to the 
shift by African-Caribbean students 
away from a desire to be assimilated 

into white culture toward a desire to 
be accepted and valued on their own 
terms. 

Schoolgirls: 
Young Women, 
Self-Esteem and 
the Confidence 
Gap,   Peggy 
Orenstein
The guided imag-
ery in the first 
chapter that has 
students thinking 
about their lives 
as members of the opposite gender got 
me hooked. I used this tool in my advi-
sory with my male and female students. 
I also like the way Orenstein deals with 
urban and suburban girls’ experiences. 
Too many of the books about girls are 
really about white middle-class girls.

Lost Boys: Why 
Our Sons Turn 
Violent and How 
We Can Save 
Them,  James 
Garberino
Garberino exam-
ines the epidemic 
of violence in 
our society and 
contends with 

the historic racism and class bias that 
accepts violence as “normal” in urban 
areas but alarming when it shows up in 
the more affluent suburbs. He works to 
unpack the stories of youthful offend-
ers in search of insights for parents, 
teachers and everyone who cares about 
the future of our young men.

Raising Cain: 
Protecting the 
Emotional Life 
of Boys,  Dan 
Kindlon & Michael 
Thompson
Are boys our light-
ning rods for harsh 
discipline and do we 
expect them to turn 

A Review of Gender Equity Literature
Debbie Bambino

(continued on page 16)
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If we want to grow in our practice, we have two primary places 
to go: to the inner ground from which good teaching comes and 
to the community of fellow teachers from whom we can learn 
more about ourselves and our craft.  — Parker Palmer, The 
Courage to Teach, 1998

Often in the day-to-day routines of teaching we have 
little time and energy to really talk with – and learn 
from – those around us.  How do we begin to break 

down some of the isolation that exists within schools and across 
schools, in order to create Palmer’s notion of a “community of 
fellow teachers” that can help us strengthen our teaching and 
improve student learning?  One way is simply to carve out a 
time and a place to gather.  
 In the fall of 1996, a group of teachers in Tucson, Arizona 
– all members of the first Critical Friends Group at Catalina 
Foothills High School – returned from the Coalition of 
Essential Schools’ Fall Forum in the neighboring state of New 
Mexico, inspired to reach out to other reform-minded educa-
tors in our region.  We didn’t want to wait another year for the 
opportunity to meet with educators from other schools, so we 
decided to organize a small grassroots conference ourselves.  
The goal was to establish a common time and place for teachers 
and administrators from a variety of Arizona schools to share, 
reflect, and learn together.  
 The first Spring Symposium on School Improvement was 
held in March of 1997.  It was organized entirely by teach-
ers, all of whom were members of Critical 
Friends Groups and believed 
strongly in the 
power of col-
laborative 
professional 
development.  
Initially the 
agenda for 
the Spring 
Symposium was 
modeled directly 
after the Fall 
Forum, with one-
hour roundtables and 
two-hour workshops 
scheduled throughout 
the day.  We wanted to 
create a similar event 

that was both practical and inspiring, but that was based locally, 
allowing participants to follow up on the connections they had 
made. 
 Over the years, as Critical Friends Group participation 
increased significantly in Arizona and the leadership of the 
Symposium broadened to include more and more CFG members 
and coaches, we revised the structure of the conference to reflect 
ideas learned through the National School Reform Faculty.  
Roundtables and workshops are still at the heart of the agenda, 
but Symposium participants now convene in home groups at the 
start and close of the one-day conference.  The home groups, 
co-facilitated by CFG coaches and experienced CFG members, 
foster the formation of a learning community.  They strengthen 
the connections participants make with one another and model 
the power of collaborative learning.
 The morning home group sessions focus on the theme of the 
Symposium and engage participants in CFG-type experiences.  
In 2001, each home group explored the theme of “Learning in 
Community” through a chalk talk.  The following year, when the 
theme was “Learning from Students,” home group facilitators led 
their groups in a modified collaborative assessment conference in 
order to experience the power of looking closely at student work.  
This past year we used a text to explore the theme of “Inquiry: 
Wondering and Learning” in home groups; participants read 
Peggy Silva’s short piece “What if …?” (Connections, Spring 
2002) and then experienced a text rendering activity.
 At the same time that the Spring Symposium was evolving 
to reflect more of the collaborative learning structures and expe-
riences we had learned through our work with Critical Friends 
Groups, another shift in the focus of the conference was occur-
ring as well.
 When we started the Symposium, we were committed to 
includ- ing students in the day’s events in 

some way.  Our initial approach 
was to ground the conference in 
the voices of students by open-
ing the day with a panel of high 
school students (in lieu of a 
keynote speaker).  A couple of 
years, students from the host 
school, Catalina Foothills 
High School, shared anec-
dotes about their own signifi-
cant learning experiences; 
another year students from 
a variety of schools in 
southern Arizona featured 
a successful program in 
their respective schools.  
One year we varied the 
panel format with a 
student-produced video 
in which student work 

was showcased and students were interviewed about the work 
they had created.
 The student-centered opening was always an inspiring way 
to start the day.  It received high ratings in participant feedback; 
and, perhaps more telling than the ratings, each year the ques-
tion and answer session following the panel extended well past 
the time we had scheduled.  It was clear that the educators in the 
audience hungered to hear more from students.  How do students 
perceive what is working and not working in our classrooms and 
schools?  What do students experience and remember as power-
ful learning?  Caring and committed educators come together at 
events like the Spring Symposium to learn from one another, but 
it became increasingly evident to us that there was a lot we all 
could learn from students as well.
 This year’s Symposium, 
the seventh annual, included a 
diverse group of educators from 
throughout southern Arizona. 
There were kindergarten teach-
ers, community college profes-
sors, librarians from all levels, 
principals, district-level folks, 
and middle school and high 
school teachers; there were 
teachers from a variety of 
disciplines, including math, 
English, social studies, 
Spanish, performing arts, 
and science.  But perhaps 
the participants who made 
the biggest impact were a 
contingent not usually in attendance at 
educational conferences: students.  
 “When teachers invite students to become partners in inqui-
ry, to collaborate with them in wondering about what and how 
students are learning, schools become more thoughtful places.” 
— Nancie Atwell, Side by Side, Essays on Teaching to Learn, 
1991
 Over the past few years, students have become an increas-
ingly integral part of the Spring Symposium on School 
Improvement.  We have moved beyond having students in the 
opening panel only and now encourage student participation in 
all aspects of the day.  We have, as Nancie Atwell challenges us 
to do, invited students to become our “partners in inquiry” as we 
strive to improve teaching and learning in Arizona schools.  
 High school students have led roundtables or workshops 
on their own or in collaboration with a teacher at the past 
three conferences.  The student-led sessions include: Fostering 
Intrinsic Motivation in the Classroom:  A Student’s Perspective 
(2001); Teacher-Student  Communication and Conferencing 
(2002); Taking Risks in the Creative Writing Classroom (2002); 
A Question of Passion: What Students Want to Know (2003); 
Acting Out: Student Activism in School (2003); Connecting 

School and Self: Pursuing Research We Care About (2003).
 These sessions have proven to be very popular, some 
of them filling up to standing-room-only status.  Adults and 
kids alike are eager to listen to students talk about their own 
perspectives and experiences regarding teaching and learning.  
And now they no longer have to rely only on a panel at the 
beginning of the conference to hear these voices.
 At the most recent Spring Symposium, in March 2003, 
close to a quarter of the 100 or so participants were high 
school students.  Some led sessions like those listed above, but 
many just attended the day’s events – including the opening 
session, home group meetings, roundtables and workshops, 
and the conference closing — engaging fully in the learning 
and conversations alongside the adult participants.  Student 
involvement seemed especially relevant this year with inquiry 

as the theme of the conference.  Students and 
teachers were able to engage 

in in-depth conversa-
tions about how our 
schools and classrooms 
can become more 
infused with the wonder 

and curiosity that drive 
authentic learning.  
 Raising stu-
dents’ status at the Spring 

Symposium to full partici-
pants has had a significant 
impact on all involved.  On 
the conference feedback 

forms that adults filled out 
over the past three years, con-
versing with students about 

teaching and learning was 
mentioned more often than any other aspect 
of the event.  Regardless of their grade levels, disciplines, 
years of experience, or roles, educators seem to gain new 
insights about their practice from listening to young people.  
A twenty-year veteran math teacher reflects at the end of the 
day: “Listening to what [students] said today made me think: I 
need to be very aware of where my students are coming from 
and then go from there.  Somehow I need to make it more 
interesting.  It made me stop and think, How do I motivate 
students?”  A kindergarten teacher writes, “I appreciated hear-
ing the voices of students at the Symposium.  Seeing such 
bright kids question the worth of rote learning that might not 
have carry over or application to their futures was thought-
provoking.”  A high school humanities teacher, two years into 
the profession, remarks, “I was surprised to hear that students 
want closer relationships with their teachers – and I was even 
more surprised by how many students shared this sentiment.”  
A middle school administrator, attending the Symposium for 
the first time, exclaims, “I am awestruck at the strength in 
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If we want to grow in our practice, we have two primary places 
to go: to the inner ground from which good teaching comes and 
to the community of fellow teachers from whom we can learn 
more about ourselves and our craft.  — Parker Palmer, The 
Courage to Teach, 1998

Often in the day-to-day routines of teaching we have 
little time and energy to really talk with – and learn 
from – those around us.  How do we begin to break 

down some of the isolation that exists within schools and across 
schools, in order to create Palmer’s notion of a “community of 
fellow teachers” that can help us strengthen our teaching and 
improve student learning?  One way is simply to carve out a 
time and a place to gather.  
 In the fall of 1996, a group of teachers in Tucson, Arizona 
– all members of the first Critical Friends Group at Catalina 
Foothills High School – returned from the Coalition of 
Essential Schools’ Fall Forum in the neighboring state of New 
Mexico, inspired to reach out to other reform-minded educa-
tors in our region.  We didn’t want to wait another year for the 
opportunity to meet with educators from other schools, so we 
decided to organize a small grassroots conference ourselves.  
The goal was to establish a common time and place for teachers 
and administrators from a variety of Arizona schools to share, 
reflect, and learn together.  
 The first Spring Symposium on School Improvement was 
held in March of 1997.  It was organized entirely by teach-
ers, all of whom were members of Critical 
Friends Groups and believed 
strongly in the 
power of col-
laborative 
professional 
development.  
Initially the 
agenda for 
the Spring 
Symposium was 
modeled directly 
after the Fall 
Forum, with one-
hour roundtables and 
two-hour workshops 
scheduled throughout 
the day.  We wanted to 
create a similar event 

that was both practical and inspiring, but that was based locally, 
allowing participants to follow up on the connections they had 
made. 
 Over the years, as Critical Friends Group participation 
increased significantly in Arizona and the leadership of the 
Symposium broadened to include more and more CFG members 
and coaches, we revised the structure of the conference to reflect 
ideas learned through the National School Reform Faculty.  
Roundtables and workshops are still at the heart of the agenda, 
but Symposium participants now convene in home groups at the 
start and close of the one-day conference.  The home groups, 
co-facilitated by CFG coaches and experienced CFG members, 
foster the formation of a learning community.  They strengthen 
the connections participants make with one another and model 
the power of collaborative learning.
 The morning home group sessions focus on the theme of the 
Symposium and engage participants in CFG-type experiences.  
In 2001, each home group explored the theme of “Learning in 
Community” through a chalk talk.  The following year, when the 
theme was “Learning from Students,” home group facilitators led 
their groups in a modified collaborative assessment conference in 
order to experience the power of looking closely at student work.  
This past year we used a text to explore the theme of “Inquiry: 
Wondering and Learning” in home groups; participants read 
Peggy Silva’s short piece “What if …?” (Connections, Spring 
2002) and then experienced a text rendering activity.
 At the same time that the Spring Symposium was evolving 
to reflect more of the collaborative learning structures and expe-
riences we had learned through our work with Critical Friends 
Groups, another shift in the focus of the conference was occur-
ring as well.
 When we started the Symposium, we were committed to 
includ- ing students in the day’s events in 

some way.  Our initial approach 
was to ground the conference in 
the voices of students by open-
ing the day with a panel of high 
school students (in lieu of a 
keynote speaker).  A couple of 
years, students from the host 
school, Catalina Foothills 
High School, shared anec-
dotes about their own signifi-
cant learning experiences; 
another year students from 
a variety of schools in 
southern Arizona featured 
a successful program in 
their respective schools.  
One year we varied the 
panel format with a 
student-produced video 
in which student work 

was showcased and students were interviewed about the work 
they had created.
 The student-centered opening was always an inspiring way 
to start the day.  It received high ratings in participant feedback; 
and, perhaps more telling than the ratings, each year the ques-
tion and answer session following the panel extended well past 
the time we had scheduled.  It was clear that the educators in the 
audience hungered to hear more from students.  How do students 
perceive what is working and not working in our classrooms and 
schools?  What do students experience and remember as power-
ful learning?  Caring and committed educators come together at 
events like the Spring Symposium to learn from one another, but 
it became increasingly evident to us that there was a lot we all 
could learn from students as well.
 This year’s Symposium, 
the seventh annual, included a 
diverse group of educators from 
throughout southern Arizona. 
There were kindergarten teach-
ers, community college profes-
sors, librarians from all levels, 
principals, district-level folks, 
and middle school and high 
school teachers; there were 
teachers from a variety of 
disciplines, including math, 
English, social studies, 
Spanish, performing arts, 
and science.  But perhaps 
the participants who made 
the biggest impact were a 
contingent not usually in attendance at 
educational conferences: students.  
 “When teachers invite students to become partners in inqui-
ry, to collaborate with them in wondering about what and how 
students are learning, schools become more thoughtful places.” 
— Nancie Atwell, Side by Side, Essays on Teaching to Learn, 
1991
 Over the past few years, students have become an increas-
ingly integral part of the Spring Symposium on School 
Improvement.  We have moved beyond having students in the 
opening panel only and now encourage student participation in 
all aspects of the day.  We have, as Nancie Atwell challenges us 
to do, invited students to become our “partners in inquiry” as we 
strive to improve teaching and learning in Arizona schools.  
 High school students have led roundtables or workshops 
on their own or in collaboration with a teacher at the past 
three conferences.  The student-led sessions include: Fostering 
Intrinsic Motivation in the Classroom:  A Student’s Perspective 
(2001); Teacher-Student  Communication and Conferencing 
(2002); Taking Risks in the Creative Writing Classroom (2002); 
A Question of Passion: What Students Want to Know (2003); 
Acting Out: Student Activism in School (2003); Connecting 

School and Self: Pursuing Research We Care About (2003).
 These sessions have proven to be very popular, some 
of them filling up to standing-room-only status.  Adults and 
kids alike are eager to listen to students talk about their own 
perspectives and experiences regarding teaching and learning.  
And now they no longer have to rely only on a panel at the 
beginning of the conference to hear these voices.
 At the most recent Spring Symposium, in March 2003, 
close to a quarter of the 100 or so participants were high 
school students.  Some led sessions like those listed above, but 
many just attended the day’s events – including the opening 
session, home group meetings, roundtables and workshops, 
and the conference closing — engaging fully in the learning 
and conversations alongside the adult participants.  Student 
involvement seemed especially relevant this year with inquiry 

as the theme of the conference.  Students and 
teachers were able to engage 

in in-depth conversa-
tions about how our 
schools and classrooms 
can become more 
infused with the wonder 

and curiosity that drive 
authentic learning.  
 Raising stu-
dents’ status at the Spring 

Symposium to full partici-
pants has had a significant 
impact on all involved.  On 
the conference feedback 

forms that adults filled out 
over the past three years, con-
versing with students about 

teaching and learning was 
mentioned more often than any other aspect 
of the event.  Regardless of their grade levels, disciplines, 
years of experience, or roles, educators seem to gain new 
insights about their practice from listening to young people.  
A twenty-year veteran math teacher reflects at the end of the 
day: “Listening to what [students] said today made me think: I 
need to be very aware of where my students are coming from 
and then go from there.  Somehow I need to make it more 
interesting.  It made me stop and think, How do I motivate 
students?”  A kindergarten teacher writes, “I appreciated hear-
ing the voices of students at the Symposium.  Seeing such 
bright kids question the worth of rote learning that might not 
have carry over or application to their futures was thought-
provoking.”  A high school humanities teacher, two years into 
the profession, remarks, “I was surprised to hear that students 
want closer relationships with their teachers – and I was even 
more surprised by how many students shared this sentiment.”  
A middle school administrator, attending the Symposium for 
the first time, exclaims, “I am awestruck at the strength in 
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“Ms. Evans decided to return to the 
trenches” appears. During our discus-
sion others made use of this war meta-
phor. I made a statement about my per-
sonal discomfort using war metaphors 
for schools. Uncomfortable silence 
ensued before someone picked up an 
earlier thread and moved on.  The day 
ended. We completed our reflections 
and went back to the hotel.
 Later on, RoLesia, Nancy and 
I had our own personal debrief and 
reflection.  RoLesia, who is African 
American, noted how certain people 
of color in the room had felt silenced 
by my statement. We talked about how 
this situation might have played out 
differently. Shortly after that, Victor 
Cary, one of our facilitators, telephoned 
me and wanted to talk.  Participant 
reflections from the day had confirmed 
what RoLesia had noted – reactions 
to my statement “I’m not comfortable 
using the war metaphor for schools” 
had become an elephant in the room. 
Many people, particularly those of 
color, felt shut down, put down, or 
silenced, because that particular meta-
phor is very real to them. What they 
were unable or unwilling to voice in 
the group they could express in their 
reflections to facilitators. The facilita-
tors felt that it was important to follow 
up with the situation the next day but 
wanted to talk to me first. I assured 
Victor that I had trust in the BayCES 
team to deal with it as they saw fit and 
welcomed a chance to follow up on 
the issue.
 While I did welcome it in my head 
– hadn’t I repeatedly stated I wanted to 
‘go deeper’? – I had to acknowledge 
the elephant in my heart. I felt I had 
spoken my truth in good faith and was 
betrayed by the group for not speaking 
theirs. As a result I became fearful of 
saying anything in dread of saying the 
‘wrong’ thing.  
 From my journal on Thursday 
morning before the meeting opened… 
I feel like everyone is avoiding my eye 
– I’m a leper – I’ve shut down and 
I’m in holding mode – hoping that I 

Naming the Elephants-
Breaking the Uncomfortable Silence

Katy Kelly, Indiana

In June 2001 NSRF adopted a 
powerful mission statement that 
provided a framework for me to 

think about my daily work and that of 
the NSRF National Center:
 The mission of the National School 
Reform Faculty is to foster educational 
and social equity by empowering all 
people involved with schools to work 
collaboratively in reflective democratic 
communities that create and support 
powerful learning experiences for 
everyone. 
 Wearing the lens of the 
mission statement has forced me to 
acknowledge different “elephants in 
the room” – those 
sticky issues that 
are at the back 
of everyone’s 
mind but no one 
wants to address. 
Elephants like the 
fact that my sons, 
Christian, Russell, 
and Bennet, 
have greater 
opportunities to 
nurture and follow 
their dreams in 
life because they 
were born white, 
middle class, 
and of educated 
parents. Elephants 
like the times I 
have hidden from 
parents in the hall because they were 
too complicated, or chaotic, and it 
took too much time for me to want 
to deal with them. Elephants like 
the observation that often in group 
situations white men usually speak 
first, and second, and third. 
 Naming elephants out loud can 
be difficult and uncomfortable for me. 
It requires acknowledging hard truths 
and taking action resulting in more 
work that can rock the boat.  Not nam-
ing them makes me uneasy. If I try to 
ignore them they follow me around 
and demand my attention.  They nudge 
me with their trunks and leave untidy 

elephant messes everywhere until 
they become so big I keep bumping 
into them and am forced to face them. 
And there are lots of elephants lurk-
ing that I’m oblivious to.  I discovered 
this recently when my own behavior 
became the “elephant” that nobody 
wanted to acknowledge. 
 I attended the BayCES “Coaching 
for Educational Equity” Institute in 
July, together with NSRF colleagues 
RoLesia Holman and Nancy Mohr. 
Our goal was twofold: to learn about 
the work of BayCES around break-
ing the cycle of inequity in schools; 
and to see how we might infuse this 

work into NSRF. I 
went knowing I 
wanted to “push 
myself deeper” in 
my understanding 
of equity issues. 
In my reflection 
on day one to the 
prompt: “what I 
want to learn about 
coaching this week” 
I wrote  ... how can 
I get more comfort-
able dealing with 
issues of equity in 
school... I want to 
gain the confidence 
that it’s OK for 
an entitled white 
woman to deal with 
this issue…

 By Wednesday afternoon we had 
done a lot of content work in full 
group, dyads, and small groups.  We 
had gone far in creating a safe envi-
ronment in which we could explore 
issues and speak our personal truths.  
Still, I wanted to go deeper.  Again, 
from my reflections ... I think this 
group has an integrity that makes it 
a safe place to engage in activities 
or conversations around tricky race/
culture issues...
 We read Paula Evans’ article “A 
Principal’s Dilemma: Theory and 
Reality of School Redesign.”  In the 
introduction to the text the statement 

(continued on page 16)

Gender equity in our schools... 
…hmm. I must confess that 
when I first began thinking 

about this issue, I was preoccupied 
with concerns about the ways I saw 
girls receding into the background 
when they moved from seventh to 
eighth grade. I’d been looping with 
my classes for a few years and I 
couldn’t help noticing the way my 
noisy, adventurous seventh-grade girls 
were rapidly becoming demure, quiet 
members of the “follow the boys” club 
as eighth graders.  Since I was unwill-
ing to let this phenomenon take hold 
in my classes, I began to mechanically 
alternate between boys and girls when 
I called on students in my classroom 
conversations. I also bought and read 
everything I could get my hands on 
about the ways girls seemed to lose 
self-esteem in direct proportion to the 
increase in their hormones. Finally, I 
co-sponsored an extra-curricular club 
called Girl Talk/Ask the Girls at my 
middle school. Our club flourished for 
the next five years and my classes got 
used to the fact that we were some-
times going to wait for a girl to speak, 
even if five boys were waving their 
hands at me. But somewhere after 
the first year of my crusade to stem 
the tide of lost female self-esteem, I 
became painfully aware that my boys 
needed some special attention too. 
Maybe it was the way they hid under 
my desk on Friday afternoons to try 
and crash our club meetings, or maybe 
it was the data that got to me, data that 
showed beyond any shadow of a doubt 
that we were losing our young men in 
record numbers, losing them academi-
cally as well as socially. Given this 
nagging awareness, I enlisted the sup-
port of a young male colleague and the 
Smart Alex club for boys was born. 
 While the existence of the tandem 
support clubs for girls and boys began 
to address some social needs for their 
members, the larger instructional and 
school-wide cultural expectations still 
loomed large. I couldn’t escape from 
the fact that our suspension list was 

dominated by males, especially males 
of color, any more than I could ignore 
the absence of female role models 
in our textbooks. And so my reading 
continues as I try to develop a concrete 
sense of the balance and personaliza-
tion needed by all students. I don’t 
have a lot of answers; in fact, I have 
even more questions than I had before 
I started; but I do know that there do 
seem to be some real learning differ-
ences between boys and girls, differ-
ences that are often compounded by 
layers of race, culture and socioeco-
nomic status in our communities. Here 
then are some capsule reviews of just a 
few of the  books I’ve found useful in 
my efforts to address the needs of all 
of our students.

Reviving Ophelia: 
Saving the Selves 
of Adolescent Girls, 
Mary Pipher 
The book I wish I 
had read before my 
daughters became 
teenagers. One of 
the texts I used to 
guide the reflec-

tions we wrote and talked about in my 
Ask the Girls club.

Black Masculinities 
and Schooling: How 
Black Boys Survive 
Modern Schooling,  
Tony Sewell
An in-depth study of 
one inner city boys 
comprehensive school 
in London that sheds 
light on the possible role of teachers’ 
racism and the need for anti-racist poli-
cies in our schools. Looking at the way 
pop culture has narrowed the possibili-
ties for Black males, Sewell unpacks 
many of the burdens these boys carry 
when they are seen as “too cool for 
school.” The text, while written in a 
very academic style, also points to the 
shift by African-Caribbean students 
away from a desire to be assimilated 

into white culture toward a desire to 
be accepted and valued on their own 
terms. 

Schoolgirls: 
Young Women, 
Self-Esteem and 
the Confidence 
Gap,   Peggy 
Orenstein
The guided imag-
ery in the first 
chapter that has 
students thinking 
about their lives 
as members of the opposite gender got 
me hooked. I used this tool in my advi-
sory with my male and female students. 
I also like the way Orenstein deals with 
urban and suburban girls’ experiences. 
Too many of the books about girls are 
really about white middle-class girls.

Lost Boys: Why 
Our Sons Turn 
Violent and How 
We Can Save 
Them,  James 
Garberino
Garberino exam-
ines the epidemic 
of violence in 
our society and 
contends with 

the historic racism and class bias that 
accepts violence as “normal” in urban 
areas but alarming when it shows up in 
the more affluent suburbs. He works to 
unpack the stories of youthful offend-
ers in search of insights for parents, 
teachers and everyone who cares about 
the future of our young men.

Raising Cain: 
Protecting the 
Emotional Life 
of Boys,  Dan 
Kindlon & Michael 
Thompson
Are boys our light-
ning rods for harsh 
discipline and do we 
expect them to turn 

A Review of Gender Equity Literature
Debbie Bambino
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want to learn and that makes me happy.  
Thank you!”
 The Spring Symposium on School 
Improvement was started originally 
to help strengthen, in Palmer’s words, 
“the community of fellow teachers from 

whom we can learn more about 
ourselves and our craft.”  We 
have found that when we extend 
this community to include our 
students we learn even more.  If 
we heed Atwell’s advice and 
involve students in the dialogue of 
school reform, we create a learning 
community with all perspectives 
included – adult and child alike. 
The experience transcends the 
traditional notion of professional 
development and has the power to 
transform not only teacher prac-
tice but schooling in general. 

Carrie Brennan taught at Catalina 
Foothills High School from ‘92-‘03. 

She now directs a new Tucson charter 
high school opening next fall. 

For more information about the Spring 
Symposium contact Carrie Brennan at 

carrie@cityhighschool.org or JoAnn 
Groh at jo@cfsd.k12.az.us.
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Being at an assistant principal 
CFG meeting in Chattanooga, 
Tennessee is like being a 

thirsty camel at a big oasis!  Each 
month, around 17 busy assistant princi-
pals get together and spend some time 
focusing on the ‘real’ work that we as 
administrators should do each day.  
 This year, the Assistant Principal 
CFG in Chattanooga centered  on ways 
to raise student achievement through 
supporting teachers in our buildings.  
We decided to focus on how to help 
raise teacher expectation of student 
achievement.  We started the process 
with a text-based discussion using an 
article about highly effective teach-

What’s Happening in the Chattanooga, Tennessee, 
Assistant Principal’s CFG

 Center of Activity Report - Vicki Anderson, Tennessee

ers titled “Teacher Effectiveness:  
Improving Instruction One Classroom 
at a Time” by James H. Stronge from 
the College of William and Mary.  
 We then went back to our build-
ings and looked for folks in whom we 
could identify some of the characteris-
tics that we discussed from the article.  
We met the next month and did a 
success analysis protocol and devel-
oped a list of qualities that our own 
highly effective teachers possessed.  
We looked at the list and teased out 
the qualities to which we, as assistant 
principals, could lend support.  The 
qualities on our current working list 
are: organization, planning, modeling, 

teaching strategies, time for reflection, 
effective procedures and routines, and 
expecting high expectations.  We intend 
to look at this list and focus on these 
issues in our buildings to encourage all 
teachers to expect the most that they 
can from our students.  
 As colleagues, we enjoy the 
increased trust and communication that 
we have developed this year as a result 
of doing the hard work of a CFG.  It is a 
wonderful thing to be able to speak hon-
estly and know that you are supported 
and encouraged to be successful. 

Vicki Anderson can be reached at 
vicki_anderson@hcde.org
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character of the students who attended, 
and their genuine desire to share, col-
laborate, and take risks. BRAVO!”
  Obviously students gain a tremen-
dous amount from being involved in 
the Symposium as well.  Conversing 
with teachers in a context that 
looks so familiar (the confer-
ence is held at a school, ses-
sions take place in classrooms) 
but at the same time is so 
removed from the usual teach-
er-student classroom dynamics 
is a powerful experience for the 
young people who participate.  
They appreciate conversing 
with teachers on a more equal 
footing.  As one student reflect-
ed, “It’s good to have students 
and teachers interact outside our 
normal environment … we can 
have real conversations, not as 
friends really but as peers or colleagues 
in some way.”  Another student, who 
perhaps had had few opportunities to 
connect personally with her teachers in 
the past, writes “Sitting down for lunch 
with students and teachers together 
was probably the best part of the day.”  
Students also get a behind-the-scenes 

look at teaching and gain a new appre-
ciation for the challenges of the job.  
One student noted that he got to “see 
what teachers do, and how they feel.”  
Another writes, the day “gave me a 
new perspective on education.”   In 

addition to the new insights they offer 
one another, adults and students talk-
ing together about teaching and learn-
ing can inspire one another – and per-
haps this result is the most exciting.  A 
student writes about the most recent 
Symposium, “Today was about creat-
ing and caring.  It motivated me to 

Pete Bermudez currently works 
as a member of a professional 
support team in Miami-Dade, 

Florida. His role is to provide curricu-
lum support and professional develop-
ment as part of a fi ve-year federal grant 
intended to create six new Choice Zones 
in the Miami-Dade County Public 
School District. 
 I enjoyed our recent conversation 
about his experiences as a longtime 
member of the National School Reform 
Faculty. 

  How did you get involved with 
NSRF?
 Well, I was trained as a coach in 
1995, but I need to go back a bit to 
really explain how I got involved in this 
work… In 1993 I was involved in my 
second effort as part of a high school 
design team. Our group was really 
fortunate to have a team of teachers in 
place with six months worth of “time to 
talk” before we faced our students. We 
were exploring what we really wanted 
our new high school to be. Many of 
my ideas were shaped by my earlier, 
disappointing, first efforts to form a new 
high school. During that first project, I 
had served as a Department Head for a 
group of 38 Social Studies teachers in 
a school that grew to house over 5,000 
students. I had been really taken with 
the idea of redesigning curriculum, but 
found that changing this or that piece 
of instruction wasn’t enough to really 
make an impact on the fundamental 
way kids were experiencing school in 
this large, comprehensive high school. 
However, while I was working at that 
school I met an intern who was reading 
Sizer’s book, Horace’s School, and she 
shared it with me. Reading Sizer’s work 
really informed my decision to leave 
the first school, and helped me under-
stand that regardless of the curriculum, 
schools couldn’t work for all kids unless 
we made fundamental changes in the 
ways we design and deliver instruction, 
changes that went far beyond the efforts 
of one department.
  What kinds of changes did you 

try to make as a result of reading 
Horace’s School?
 After reading Horace’s School 
I joined the second design team and 
started advocating a small academy or 
“house” structure for the high school. 
I saw real possibilities in the Common 
Principles that CES (Coalition of 
Essential Schools -ed.) was advocat-
ing. The whole notion of graduation by 
final exhibition reenergized my interest 
in curriculum design. I started tinkering 
with my ideas of teaching, ideas about 
timing, topics, materials and assessment. 
The whole idea of developing assess-
ments and then planning backwards with 
colleagues to design instruction was 
powerful. Around this time I attended an 
Authentic Assessment seminar at Brown 
University and I was really hooked! Our 
design efforts were often turbulent, but 
with the Common Principles as a guide 
we pressed on. At the end of that sum-
mer we opened our new high school, the 
first Vocational-Technical school in the 
District, and the first CES high school in 
Miami-Dade County.
 So how did you connect with 
NSRF? 
  I really became a coach by default. 
The training opportunity was raised by 
a District colleague, whom I respected, 
but I declined because I really wanted 
others on our staff to have the experi-
ences that I had begun to have outside 
our district. However, when nobody else 
volunteered, I decided to check out this 
thing called “CFG” training.
 We talk a lot about Coaches’ 
Training as being “transformational”, 
was that your experience?
 Well actually, I sometimes felt a 
little out of it at the start of my training. 
I was out of my element with a group of 
people that I didn’t know. But something 
happened when I began to connect with 
a core of folks from Miami-Dade and 
neighboring Broward County. I started 
to see the possibility for really growing 
the changes we wanted to see in schools.
 Would you say you were 
“transformed”?
  I definitely did begin to change my 

NSRF’s Living History: 
A Conversation with Pete Bermudez
Debbie Bambino, Pennsylvania

ideas 
about 
my self 
and the process of change. I think our 
society always holds up models of lone 
educators and rugged individualists as 
heroes. We hear about the Joe Clarks 
and the Jaime Escalantes, but we don’t 
hear enough about the critical need for 
a collective endeavor to move schools 
beyond the limits of their early indus-
trial beginnings.
 Can you give us a sense of how 
the “collective endeavor” has grown 
in your area?
  Sure I was the first trained coach in 
’95, and by ’97 our pool had expanded 
to include a dozen coaches. By 1999 
there were 30 coaches in Dade County 
and today we have almost 300 coaches 
working in over 70 schools!
  Today you’re actively involved 
in the national expansion of Critical 
Friends Groups. When did you move 
into this level of involvement and 
what thoughts can you share about 
your view of next steps?
  I began facilitating nationally in 
either 1997 or ’98 when two colleagues 
from the NSRF asked me to co-facilitate 
a School Culture seminar with them. 
Co-facilitation really stretched me and 
I began to look at the elements of the 
deeply fragmented culture in our schools 
and started to really understand the 
potential of CFGs as vehicles that could 
change that culture from one that was 
fragmented to one that was collabora-
tive. As far as next steps go, I’m really 
hopeful about the possibilities for public 
education. I see leaders in business, the 
medical profession, education and even 
the military, pointing to the power of 
collaboration and reflection, and I think 
this convergence of thought will help us 
in our efforts to redesign public educa-
tion on a national scale. 

You can reach Debbie Bambino at 
dbambino@earthlink.net 

Contact Pete Bermudez at 
pbermudez@sbab.dade.k12.fl.us.
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Understanding “Our Work” 
Chris Jones, Indiana

Part of the vocabulary that gets thrown around the 
national center, at the office or at national meet-
ings is the term “Our Work.” I 

have been confused by this term for a 
while. I know what my work is: build-
ing websites, answering phones and 
e-mail, helping to put together institute 
materials, but what is “Our Work?” I 
finally got to see “Our Work” recently. 
 I have been working at the NSRF 
National Center in Bloomington, 
Indiana, for over a year. It is never easy 
to integrate new people into an existing institution and 
there is not exactly a manual for working at NSRF. I was 
told a few things, had some questions answered, and was 
integrated into our NSRF staff CFG. 
       This arrangement worked well, but eventually the 
time came for my initiation: attending a coaches’ institute. 
I never like to ask anyone to do things that I am not will-
ing to do, so when a chance arose to go to a new coaches’ 
institute in Indianapolis as part of the first Leadership 

Institute, I knew I needed to go. 
I had spent the last year making 
a website to try to encourage 
educators to become coaches and 
start CFGs, so I owed it to myself 
and the people I want to help to 
gain a better understanding of 
“Our Work.”
       I saw educators with real 
concerns take the time - a full 
week - to try something new. 

Many of them have been to several seminars, but what 
could make this one different? How could this one matter 
in a sea of seminars focused on improving schools? But it 
did. Over the week, you could see the change in everyone. 
I could see it in myself. 
 The “a-ha” factor is so high, it feels like it is some-
thing you always knew but forgot. At the same time it is 
one of the most difficult things I have done in my life. 
Distrust and competition are a part of my (and I suspect 
many others’) culture. It is a hard thing to rewire your 
work to be more open and collaborative.
 I am not sure if there is a standardized model of a 
New Coaches Institute, given the individual needs of dif-
ferent groups and talents of each facilitator, but this insti-
tute was pretty unique. It was designed to integrate teach-
ers, community groups, students and parents at various 
points who were doing their own leadership development 

 

Challenging Assumptions
Camellia Cosgray, Indiana

When I was 6 years old, 
I began first grade 
at Harmony School. 

Harmony is a unique place. With 
180 students from age 3 through 
age 18, all in the same building, 
there is a familial atmosphere, and 
collaboration is the rule rather than 
the exception. Though there have been many changes since 
that fateful first day of school 20 years ago, Harmony is 
still my second home and my extended family. 
 Last December, I completed the Art Education pro-
gram at Indiana University (Bloomington), and I now hold 
an Indiana Teaching License. Though I am not teaching 
in the traditional sense, I am working with adolescents at 
Rhino’s, the local all-ages club and youth center, which 
is also affiliated with Harmony School. I have also been 
working for the National School Reform Faculty (housed 
at the Harmony School Education Center) for about two 
and a half years, putting together binders for trainings, 
designing brochures, editing protocols, and generally trying 
to support coaches and facilitators in any way that I can. 
During this time I went from having no idea what protocols 
and even the organization itself were all about to feeling 
very comfortable with NSRF materials and having a good 

understanding of NSRF’s mission 
and purpose. I knew what CFGs were 
all about. I understood the purpose 
of protocols and how to use them. 
I knew why we read the articles we 
read. Then I went to a CFG coaches 
institute in Indianapolis. 
 What I found was that I actu-
ally knew and understood very little. 

I’d read all the protocols countless times, I knew at least 
the titles of most of the articles (and the content of many), 
I’d even put together the binder we were using for this 
particular institute; all that “preparation,” all that prior 
knowledge, didn’t prepare me for the power of protocols 
and the importance of CFG work. What I found was that 
I had assumptions about what I knew, the work that I did, 
the work of coaches all over the country, and about myself. 
Although many of these assumptions were of a positive 
nature, they were still assumptions.
 I used to believe that CFGs were easy, that they just 
“happened.” It seemed so obvious to me: CFGs are an 
amazing tool, therefore most educators will buy in easily 
and quickly, and trust will follow. Since I had grown up in 
a place where collaboration was the norm, I assumed that 

(continued on page 18) (continued on page 18)

“Our Work” 
is as hard as 
changing the 
world, and 

as simple as 
asking other 
people what 
they think.
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It’s Not Magic ...
(continued from page 2)

changes took place is usually devoid 
of dates, persons responsible, priority, 
and feasibility.  It usually requires more 
inspection and then some follow-up 
to begin acting upon the information.  
Some have commented that the proto-
col leaves the group with much more to 
do.  I absolutely, rather, 
certainly agree.
 What has been wonderfully excit-
ing has been the variety of ways for 
which the Future Protocol has been 
used and the discoveries its use has 
created.  The following are some of 
the ways folks around the country have 
used the structure.
• To set agendas for a semester’s worth  
 of meetings with a teacher work  
 group
• To guide a school’s mission and  

 vision work
• To help look into structures for   
 moving into smaller learning com- 
 munities
• To set a course for staff 
 development for a year
• To revisit guiding documents that  
 had lost their fire
• To problem solve communication  
 issues with a parent/teacher group
•  To plan with a student council group 

for the year’s direction
• To clarify a staff’s core values and  
 beliefs about teaching
• To help a national organization gain  
 clarity on how it might continue to  
 move forward
 Some folks have commented that 
doing the protocol with their staff was 
a culture builder.  It allowed for dis-

coveries about their colleagues’ beliefs 
and values, hopes and frustrations.  It 
allowed them to better understand the 
tenor of their staff.  It was team build-
ing while still doing the “real work.”  
Yes, there may be different individual 
realities that emerge from the protocol, 
but most often there is a collective core 
and central theme upon which the group 
can reflect and from which it might ulti-
mately grow.  And in growing, it must 
continue to move through the chal-
lenges and obstacles, seeing not only 
the trees, but the spaces through which 
it can flow.

The Futures Protocol is reprinted in 
part below. You can get a full version 
by calling NSRF at 812.330.2702 or 

visiting www.nsrfharmony.org.
Scott Murphy can be contacted via e-

mail at smurphy@jeffco.k12.co.us

1. Present what you are trying to accomplish: 
 Presenter: shares what he/she is trying to do and how it 
might look when it is all done.
 Group: presents with each other what it would like to 
accomplish and how it would look when done. (5 minutes)
2. Clarifying Questions:
 If presented by a single person and not a whole group, 
the rest of the group asks clarifying questions.  If a group 
presents together, no clarifying questions. (5 or 10 minutes)
3. Probing Questions:
 If a single presenter, the group asks probing questions 
to further the presenter’s thinking.  The presenter may 
choose to answer, think aloud or quietly consider it.
 If a group presents, they raise probing questions to the 
whole group with perhaps no real expectation of answering 
them in this step. Again, the idea is to extend the thinking 
about what they want to accomplish. (10 minutes)
-- Presenter steps out --
4. Project into the future (whatever timeline seems appro-
priate) and thoroughly describe what it looks like, sounds 
like and feels like having accomplished this endeavor.  

• Must talk in present tense.
• Describe what is in this best case-scenario.  Do not 

yet describe how.
• Focus on the sights, sounds, behaviors and feelings 

surrounding this accomplishment.
Examples:

• 5 years later in a school’s reform efforts
• The end of a team’s project with students

• Results from a group of new teachers that focused on 
classroom management for one year

* It is really helpful to chart steps 4, 5, and 6 so that every-
one can see what is being said.  (10-15 minutes)
5. Look “back” from your projected present and describe 
how it looked when it started.

• Must talk in past tense
• Think about issues, culture, conversations, teacher’s 

work, student achievement, etc.
• Try to remain as tangible as possible

* Continue to chart this conversation.  It is helpful to put 
dates at the top of the chart to identify the time period to 
which the group is referring. (5-10 minutes)
6. Continue looking back from the “projected present” and 
discuss how you addressed the starting place and how you 
moved from that to the projected present. 

• Must talk in past tense.
• Directly relate the previous description of how it looked 
when it started. 

• Consider discussing how, when, with what resources 
and by whom. (5-10 minutes)

-- Presenter returns to conversation --
7. Return to “projected present” and discuss if it can get 
any better than it is or is this as good as it could possibly 
be?  Again, think about how it will look, sound and feel if it 
can get even better. (5 minutes)
8. Presenter shares with group thoughts about the future 
and info s/he has gathered. (5 min)
9. Debrief the process (10 minutes)

The Futures Protocol

What We Did Over Summer Vacation
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Director’s Report
(continued from page 1)

so critically different from previous 
(professional development) work?”
 I believe that an integrated 
response to these three questions 
provides a cohesive 
approach to creating 
and sustaining learn-
ing communities with a 
common focus: acceler-
ated meaningful learning 
for all while reversing 
educational inequities. 
The three gaps I men-
tioned previously must 
be addressed in order 
for us to move forward 
with democratic and 
equitable principles and 
practices. 
 The three gaps I’m addressing 
are all rooted in the distance between 
our intentions, either personal or insti-
tutional, and our actions.  No ethical 
teacher intends to have an achieve-
ment gap between the privileged and 
the disadvantaged classes of students.  
No ethical educator intentionally 
behaves in ways that run counter 
to his/her core beliefs about teach-
ing and learning.  No ethical school 
would make public statements of 
mission and purpose and then have 
practices and policies that are dia-
metrically opposed to their stated 
mission and purpose.
 Facilitative leadership and 
responsive facilitation are both 
necessary, yet insufficient, resources 
to create the kind of respectful, 
thoughtful and safe conditions 
that will encourage educators 
to look critically at our own 
practices over time.  Intentional 
collaborative learning communities, 
where educators are provided with the 
time and support to make their work 
public to their peers for the purpose of 
responding to these three gaps, require 
an intact group that meets over time 
to support each other’s learning for 
the benefit of every student’s learning.  
It is in the context of community 
that we can build the trust needed to 

ask ourselves and each other the hard 
questions that get at the core issues 
of racism and class bias that serve as 
underpinnings for the current gaps.

 The ethos of community is an 
essential precondition for educators to 
expose their own vulnerabilities.  I am 
afraid that we are destined to a “world 
according to gap” if we do not provide 
the support of intentional learning 
communities to educators at all levels 
of schooling.

 Critical Friends Groups are the 
distinguishing characteristic of our 
work.  They provide the collaborative 
culture where learning community 
members can be safe to explore the 
distance between personal core beliefs 
about teaching and learning and their 
daily practice, as well as the contradic-
tions between a school’s stated mission 
and its daily practice.  Critical Friends 

Groups have the potential to tap the 
passion and intentionality of teach-
ers and schools by exploring the gaps 
between purpose and practice, which 
lie at the heart of NSRF work. 
 CFGs provide the necessary safety 
and trust among colleagues where 
teachers can take the risk to suspend 
and examine their assumptions and 
practices. In particular, I think we have 
to be prepared to unpeel the onions of 
our biases toward those students who 
have historically been unsuccessful in 
our classrooms and schools, children 
of color and children from lower socio-
economic strata.  Our good intentions 
are too often part of the problem.
 I now believe that the 
establishment of a learning community 
committed to the growth of each of its 
members is a necessary precondition if 
our work is to flourish in schools and 
districts so that all students can find 
success at school.  Making our work 
public, in the context of community, 
creates the possibility of dismantling 
the Big Three Gaps and fulfilling the 

mission of NSRF 
“…to foster 
educational and 
social equity by 
empowering all 
people involved 
in schools to work 
collaboratively 
in reflective 
democratic 
learning 
communities…”.
 Although 
Dr. King’s dream 
has not been 
fully realized, our 

nation continues the struggle for social 
justice.  NSRF’s work for educational 
equity is an important part of that 
struggle.

Daniel Baron is one of the three 
Co-Directors of the National 

School Reform Faculty.
He can be contacted by e-mailing him 

at dbaron@bloomington.in.us

“Go back to Mississippi, go back to 
Alabama, go back to Georgia, go back 
to Louisiana, go back to the slums and 
ghettos of our northern cities, knowing 
that somehow this situation can and will 
be changed. Let us not wallow in the 
valley of despair. I say to you today, my 
friends, that in spite of the diffi culties 
and frustrations of the moment, I still 
have a dream.” 

-Dr. Martin Luther King, August 28th, 1963

Schools as Centers of Community Life:
A Conversation with Tony Smith
Debbie Bambino, Pennsylvania

Here at Connections we are always on 
the lookout for stories from colleagues 
who are “Walking the Talk” of school 
reform in ways that push the envelope 
around issues of social equity. Read on 
to learn about the ongoing campaign 
to “rebuild our schools as ‘Centers 
of Community Life’ in Emeryville, 
California.”

Recently, I had the opportunity 
to talk with Tony Smith of 
the Bay Area Coalition for 

Equitable Schools (BayCES) about 
an exciting opportunity that he’s been 
involved with in Emeryville, a city 
located between Berkeley and Oakland 
in California. Tony had a lot to tell me 
about the ways the Emeryville com-
munity is working to build a broad-
based coalition of support for youth. 
Members of the coalition are clear 
that without the unilateral support of 
all stakeholders for their restructuring 
initiative, their work will be doomed 
to just “tinkering around the edges” of 
school reform.

  How did the Emeryville 
Campaign begin? Can you give us 
some idea of the major players?
 BayCES involvement began 
with a proposal for a GATES grant to 
build a small demonstration school 
with a focus on Math, Science and 
Technology. The goal was the estab-
lishment of a school where math & 
science teachers would be trained 
and would serve students of color in 
a low-income setting. The Unified 
School District of Emeryville was in 
a state of fiscal crisis and its schools 
were facing state takeover. These fac-
tors and others set the stage for the 
development of a partnership to cre-
ate not just one school, but an entire 
school District, and city, committed 
to full service community schools for 
all youth. Emeryville is currently a 
district with fewer than 1,000 students 
in three schools. Of those students, 
approximately 70% qualify for free and 

reduced lunch. 70% of the student pop-
ulation is African-American, followed 
by 15% Latino students and 10% 
Asian with White, Pacific Islander and 
Filipino students comprising the rest 
of the population. The schools have a 
history of fiscal mismanagement and 
low performance on standardized mea-
sures, hence the recent state takeover. 
The Memorandum of Understanding 
that was agreed to by Emeryville 
Unified School District (EUSD), 
BayCES and the City of Emeryville 
(City), cites the following three goals: 
One, To redesign the educational pro-
grams of EUSD from K-12 so that 
students are proficient, or better, in 
core academic subjects and have many 
choices in postsecondary education 
and other endeavors; Two, To build 
strong partnerships across EUSD, the 
City and the community, so that pow-
erful learning is a citywide experience 
and responsibility; Three, To create an 
exemplary program for educator train-
ing and professional development in 
math, science and technology.
 Those are admirable goals; how 
has the coalition worked to include 
all stakeholders in the process and 
how will the group sustain the active 
engagement of such a diverse group 
over the long haul?
  Forming the coalition has meant 
working on multiple fronts with whole 
school Councils, entire staff bodies, 
parent groups, business partners and 
community leaders. We continue to 
work to foster ongoing dialogue and 
healing in a community where the his-
toric failures of the schools and social 
service agencies have left their mark. 
As Project Manager and a white male, 
I have needed to be especially mind-
ful of the barriers of race and culture 
that have kept the conversations about 
what’s best for children separate and 
unequal. Working to facilitate joint 
conversations among all parties has 
required me to really listen to people’s 
experience, check my assumptions 
about what I understand and listen for 
“different paths.” Building relation-

ships with people in and across all 
layers of the project has been critical. 
Building the trust to allow for a frank 
discussion about “What’s good enough 
for our children?” has meant debunking 
the myth that the “experts” have all the 
answers. Concretely, it has also meant 
that I have had to work very hard to 
avoid the use of jargon and “education-
ese” as we pull back the layers of our 
system’s problems and work together 
to increase the pressure needed to sus-
tain system-wide change.
 You said you need to continually 
“listen for different paths”, can you 
tell us more about that?
 When I think about “different 
paths” I’m talking about everything 
from different ideas to different ways 
of expressing similar ideas. I’m think-
ing that while I might assume I have a 
pretty good research-based idea about 
all of the services a child needs from 
birth to age 19, my idea isn’t relevant 
unless it meets the real needs that 
the parents and families are express-
ing.  It means taking the time to listen 
actively, and constantly checking for 
understanding, while the project clock 
is ticking. If we want the transforma-
tion we’re working for to last, and we 
do, then building relationships with 
parents and community members can’t 
be put off until later. Understanding 
that the trust required for authenticity 
takes time and that everyone always 
has to be included is a lesson I have 
to remind myself of on more than one 
occasion.  This requires being very 
conscious of the planning process and 
doing the preparation work necessary 
before each meeting. And sometimes, it 
has meant reminding ourselves of what 
parents and community members have 
shared when they aren’t present during 
a particular conversation, and often it 
has meant postponing decisions until 
parents are present.
  You’ve talked a fair amount 
about difference and barriers. How 
do you engage folks in the hard 
conversations, the dialogue we often 
ignore in an effort to keep the peace 

(continued on page 17)
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can work through this successfully.  
Our facilitators opened the morning 
standing outside the group facing 
inward, forming almost a protective 
circle around us.  They then skill-
fully created an environment over 
the course of the morning – using 
affinity groups, small groups, and 
dyads – for all of us to reflect upon 
our experience of the previous day 
and what it meant to us as coaches 
for equity. From my journal later 
that day …  the knot is out of my 
heart.
 Reflecting on this one example, 
and the power that one statement, 
said with the best of intentions, had 
on a group, deepens my resolve to 
keep looking for elephants. I was 
fortunate to be in a place where we 
were able to identify one and put a 
name to it.  And yet, in this group 
that had the desire to take part in 
hard discussions and where the 
norm of speaking personal truths 
had been established - it was still 
hard to name the elephant! So how 
much harder is it in a school where 
there is distrust, dislike, 
and fear?
 Wearing the lens of our mission 
statement has forced me to look 
for, acknowledge, and name condi-
tions that are inequitable, unjust or 
contrary to what I believe is good 
for kids. I’m not going to give all 
kids the same advantages that mine 
have overnight. But I can take 
action. I can take the time to work 
with the parent who I considered 
difficult and I can unpack the rea-
sons I found her difficult in the first 
place. I can bring up the topic of 
‘who is doing the talking’ during a 
discussion of group norms.  I can be 
willing to take the risk of saying the 
‘wrong’ thing. Naming elephants is 
just one step for me towards achiev-
ing our mission.

Katy Kelly can be reached at 
kkelly@harmonyschool.org
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each other, it is important for schools 
and districts to do the same. It is the 
only way to achieve real large-scale 
reform.
 This past spring the faculty of 
Henry School went through an affir-
mation process with the Coalition 
of Essential Schools. Visitors from 
schools across the country and across 
the neighborhood came to share, reflect 
and give feedback on Henry’s efforts to 
implement the 10 common principles. 
Over a two-day period, visitors talked 
to teachers, parents, support staff and 
students. They visited classrooms and 
participated in focus group discussions.  

A modified Tuning Protocol was used 
at the end of the two days to share 
feedback and discuss future work. All 
participants deepened their understand-
ing of our mission as they examined 
the relationship between academic and 
intellectual rigor. One specific recom-
mendation was the need for the staff 
to revive their commitment to the use 
of Essential Questions to drive instruc-
tion. Having the fresh and trusted eyes 
of outside colleagues helped us renew 
our purpose for the coming year.
 Finally, Fullan spends an entire 
chapter addressing  the role of student 
voice in the school change process. 
Even though we live in a democratic 
society, schools tend to be not so 
democratic. Our students are one of 
our greatest under-utilized resources. 
Student views can often give clarity 
and point toward the solutions to many 
school reform issues and concerns. In 
highlighting the role of students Fullan 
demonstrates that true school reform is 
about improving relationships at 
all levels. 
 Last year at Henry we instituted 
weekly Classroom Meetings as a way 
to regularly facilitate our increased 
inclusion of student voice in the way 
we did business. Making space for all 
voices has improved our relationships 
and we believe it has further solidified 
our reform efforts.
 The New Meaning of Educational 
Change is a must read for anyone 
involved in school reform. The struc-
ture of the book lends itself to be read 
entirely or in pieces, according to the 
reader’s area of interest. Fullan states 
that the most pressing reason we need 
school reform is because we “need citi-
zens who can learn continuously and 
work with diversity locally and inter-
nationally.” Reading this book renewed 
my understandings of the complexity of 
change and helped me plan more effec-
tively as I move into a new leadership 
position in the upcoming school year.

Carol Nejman can be reached via 
e-mail at cnejman@aol.com  

Book Review
(continued from page 3)

Gender Equity Lit ...
(continued from page 12)

away from their emotional lives at a 
young age? Questions like these are 
addressed by Kindlon and Thompson 
in ways that I found pushed my 
thinking. 

Queen Bees 
& Wannabes: 
Helping Your 
Daughters 
Survive Cliques, 
Gossip, 
Boyfriends & 
Other Realities 
of Adolescence, 
Rosalind 

Wiseman
The media had a field day in 2002 
when there seemed to be new sound 
bites every day about the inherent 
meanness of girls. Queen Bees offers 
some sound advice for parents and 
educators without falling into the 
trap of seeing a predisposition for 
evil in all females.

Connections invites its readers to 
share other resources and learning 

experiences around equity 
issues. Please contact us at 

nsrf@harmonyschool.org

Naming the Elephants
(continued from page 9)

Everyone here has his or her own image of it, but 
Sherry King and I discovered the other day as we 
talked on the phone – giving up for the moment our 

pretending to work – that for us the image was situated in 
the hallway of the 10th floor – opposite the elevators - of  a 
building on Park Avenue South.  There she’d be.  Something 
about the arms slung wide, about the smile, about the ele-
gance of her clothes and her stance that signaled all of us 
who are intuitively less open, less optimistic, and less elegant 
that she would give over to us some of these qualities without 
our even asking, just because we were special to her.  
 But others will situate the image differently – at the front 
door of a school in the Bronx, at the open-
ing or close of a workshop for school 
leaders, or in coming upon her suddenly 
at the movies or at the market – to name 
just four of her many favorite places in 
the world.
 But what is this an image of?  What 
shall we call it?  I want to address this 
question, having the honor of speaking 
today on behalf of the legion of Nancy 
Mohr’s colleagues and friends.  Nancy 
had what may have seemed to us an 
uncanny ability to make friends feel like 
family and colleagues feel like friends.  
But I don’t think it was after all uncan-
ny.  It was care and craft, not magic.  
 She was a connector.  The vitality 
of any society and its capacity to embrace 
novelty and to undergo real change, 
and in this case, to improve, depend 
on those few people who can do what 
Nancy could do.  Malcolm Gladwell points out that along the 
route that William Dawes took to warn that the British were 
marching toward Lexington and Concord, hardly any of the 
colonial militias turned out, whereas they did wherever Paul 
Revere, the connector, delivered the message.  .  .  .   I know 
it’s absurd, but I thought Nancy would have gotten a kick out 
of being compared to Paul Revere. 
 If Nancy had planned this event today, she would cer-
tainly, as Pat Wasley mentioned to me, want someone to 
point out that she died at the height of Fashion Week in New 
York.  I think she’d also want someone to offer a recipe.  
That’s not just because of her love of recipes – you know, she 
actually kept a locket with two pictures – of Alan and of Julia 
Child.  But it’s because recipes pass on wisdom – not just 
wisdom of cooking, but of other things too.
 So, here’s the recipe for being a connector, as taught 
to me in Nancy’s kitchen – and I mean the word kitchen to 
stand in for all the contexts in which she worked.
 First, you have to take a genuine interest in people as 
people.

Eulogy for Nancy Mohr 
Joe McDonald

 Second, you have to reach well beyond the people you 
would ordinarily take an interest in if you were just letting 
life pass by without seizing it.
 Third, you have to base your work on what people 
need, but you have to press them to need a better world, 
and you have to offer them a glimpse of one.
 Fourth, you have to dare to transgress in your connect-
ing work– to violate the rules, cut across ordinary expecta-
tions, step out of bounds, change the protocol.   I saw a 
lovely, gentle example of this when I read the other night 
the answers Nancy had written to Questions for Grandma 
– a children’s book that her granddaughter, Jenna Emily, 

had given her through her parents, Graham 
and Michelle.  One of the questions 
was, “What kind of garden would we 
plant together, Grandma?”   And Nancy, 
transgressing the bounds of the ques-
tion, wrote, “We’d plant a garden with 
some plants that were easy to care for, 
so that we’d have more time for cooking 
together.  I’d prefer that.”
 Fifth and finally, you have to give 
people a context for coming together, 
and you have to understand that at the 
heart of any context is a text – some-
thing invested with meaning and beauty.  
Nancy worked with many texts: proto-
cols, old postcards, student work sam-
ples, her own extraordinary photographs.  

Her home is a text, and, of course, her 
meals were texts.
 Remember that Nancy started off as 
an English teacher, and she never lost the 

touch.  I was an English teacher too, and I want to end this 
talk by inviting us all – in, I suppose, an English teacher-
kind-of-way, to think about a poem.  It is entitled “for 
Nancy,” and was written just in the last few days by one of 
her friends, Carole Saltz (see page 4).  It’s the fate of con-
nectors to inspire poetry, but this is a better poem than the 
one Longfellow wrote about Paul Revere.  
 Inspiring poetry is just one way that connectors live 
on beyond the present.   Though Carole’s poem is sad, 
I hope you’ll hear the hope in it too.  Emily Dickenson 
wrote, “Hope is the thing with feathers/ that flutters in 
the soul/  and sings the tune without the words/ and never 
stops at all.”  This is the kind of hope that the connector 
leaves behind.  The tune without the words.  It’s what Rick 
Lear meant yesterday in the context of his and Nancy’s 
work together in helping redesign the high schools of 
Washington State.  He said, “I feel like I have her voice 
inside me.”   Many of you here would  say we know her 
by heart. 

Delivered at Nancy’s Service on September 21, 2003, at 
Riverside Chapel, New York City.

  Nancy Mohr
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were different.  I want to work on get-
ting past “tag-team” facilitation and 
put in the hard work that true partner-
ing means. I think that means not short 
changing our own self-reflections; start-
ing to ask how could we as a team have 
been more effective, not what either of 
us separately could have done different-
ly.  And not over-planning, but maybe 
planning differently.  The plan needs 
to be more about how we are going to 
work together, and less about the pre-
cise details of the agenda—in fact, iron-
ically, the more detailed and well-timed 
the agenda, the less the opportunity to 
imagine that the partners are entitled 
to “think on their feet.”   Planning well 
also means respecting our respective 
strengths but not falling into the habit 
of always doing what each of us does 
well, instead stretching ourselves to a 
place where our work is more seamless.  
And finally, it means paying attention 
to one another—why are they doing 
what they’re doing, and where are they 
on the court?
 Another important aspect of work-
ing with a partner is that there is more 
than one person to keep an eye on what 
is going on within the group.  That 
can’t be useful unless people are able 
to make use of what they see—in the 
moment.  That requires a high degree 
of transparency and a high tolerance 
for change.  While it is helpful to 
know that one member of the team 
is perhaps the “lead” in an activity, a 
highly developed partnership would 
not just tolerate, but would require that 
either partner could speak up and say, 
out loud, Let’s take a moment here to 
take stock of the group/go around/take 
a break— something that will allow 
for course corrections without fear of 
upstaging/being out of turn/being rude/
embarrassing one another.
 So what does this all mean? I’m 
not entirely sure, but in the meantime, 
I’ll keep working on remembering that 
when Alan says I’ve got it, I still need 
to be backing him up.

Farewell, Nancy, and thanks.

Schools as Centers ...
(continued from page 8)
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and make sure things are comfort-
able?
 We’re really trying to have a 
changed discourse where problems 
are named and hard truths are heard 
from all sides. By creating relation-
ships across what have been traditional 
boundaries I think we’ve been able to 
create a new sense of credibility by 
avoiding the blame game trap while 
simultaneously staying focused on the 
real problems.  The understanding that 
“educating every child well means sup-
porting the families who care for them” 
is at the heart of the social justice plat-
form that is supporting this initiative. 
As long as we are all committed to that 
outcome, I think we will continue to 
trust each other enough to sometimes be 
uncomfortable in specific conversations.
 Are there any tools you’ve found 
especially helpful as a coach in this 
trust-building process? 
 The first thing the staff of the 
elementary school agreed to do was 
to form cross-grade Critical Friends 
Groups (CFGs) that would Look at 
Student Work in order to deepen their 
inquiry into effective teaching and learn-
ing. The use of CFGs and protocols has 
spread in light of their effectiveness at 
the elementary school. We are actively 
using protocols to change the ways we 
relate to each other as adults and we 
hope to begin using these tools as part 
of our efforts to increase student voice 
in this work.
 Do you have any closing com-
ments or questions you’d like to share 
with our readers?
 I’d be remiss if I didn’t mention the 
powerful support I’ve received from my 
colleagues in BayCES. As an organiza-
tion we have made a commitment to 
leading for equity and we are continu-
ally reflecting on our progress toward 
that end. The opportunity to reflect on 
my practice with colleagues who share 
a similar commitment and represent 
vastly different experiences of the world 
both fortifies and challenges me as I do 
this work. Reflecting and questioning 
in affinity groups of white colleagues 

and being vulnerable and taking risks 
in our larger cross-race group provides 
me with an extraordinary community 
of practice. I know that I can’t do this 
work if I’m paralyzed by the fear that I 
might make a mistake, or if I’m falsely 
humble and leave the job for the next 
person. Holding myself accountable to 
a collaborative where we unpack our 
assumptions and mistakes in order to 
move forward with the work is the key 
to my growth as an aspiring leader 
for equity.

 After my conversation with 
Tony, I visited the Emeryville 
Education Network’s website 
(www.emeryednet.org/publiccontent/
get_involved.php) to look for further 
insights into this ground breaking 
initiative. I was impressed with the 
user-friendly nature of the site and was 
pleased to read the welcoming invitation 
to parents and community members. All 
concerned adults are asked to join in the 
efforts to support their young people. 
The site goes on to list seven different 
ways that adults can mentor students, 
from acting as tutors to acting as com-
panions, or challengers. This approach 
is clearly a break from the usual “one 
size fits all” tutoring model of adult sup-
port. I will be following the progress of 
this project throughout the next period 
as I think it offers many lessons for all 
of us as we work to unite our communi-
ties in support of our kids.

For more information write to Debbie 
Bambino at dbambino@earthlink.net

Tony Smith can be contacted by e-mail 
at tony@bayces.org
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Playing Doubles
(continued from page 5)

I promise you, I am not always thinking about coaching while on 
vacation.  Nonetheless, I was playing tennis with Alan Dichter this 
past weekend and it got me to thinking about partnering and facili-

tation.  Probably if I kept my mind on the game, it would improve, but 
there is something about being on vacation that fires up thinking.
 Anyway, we were playing mixed doubles and actually had gotten past 
the first elimination.  We both agreed that this could only have happened 
because our partnership is greater than the sum of its parts.  Alan is a 
pretty good player; I am, as in golf, an eternal beginner.  Nevertheless, 
I have a wicked net shot and Alan is great about running back and forth 
doing most of the work.  I do contribute, but don’t necessarily work up the 
same sweat that he does.  Together, we do well because we have developed 
this rather unorthodox way of doing things, one which works for us—and 
we maintain good spirits throughout, and I don’t have to tell you how 
important (and rare for married partners) that is.
 As my thoughts stray to facilitation with a partner, especially one I 
haven’t worked with often—it is a case of OK, you do this and I’ll do 
that—but feel free to butt in if you want to.  I was thinking about how that 
wouldn’t be too useful in tennis.  We do have our respective specialties, 
but if it were, I’ll do this and you do that, then we would be like some 
partnerships we’ve overheard:  Don’t you know you’re supposed to be 
up front; couldn’t you tell I had that shot? Those are usually the partner-
ships that start floundering.  How often are facilitation partners dividing 
responsibility instead of sharing it?  And then how often is there unspoken 
blame?  And the need to be right?
 Good sharing of facilitation would not look like each person running 
after each ball trying to hit it.  It would not look like one person watch-
ing while the other took a turn running around.  And it would not look 
like one person taking the showy shots and leaving the tough ones for the 
other:  Why weren’t you there? 
 Luckily, it’s not even possible in tennis to do what some facilitation 

teams do:  I make a pithy comment, you make an even pithier one—we start to do all the talking.  Basically that involves 
competing with your own partner—or just forgetting who this is for.
 Alan reminds me that the difficulty of developing a truly productive partnership (and I must say, our sang-froid on the 
tennis court was not an automatic thing when we were first married- you should hear the bridge stories) is that great partner-
ships take a lot of time and energy and it just is not worth it if you are going to work together once and then “change 
partners.”
 Often we do partner people at meetings/conferences and it is only temporary.  I have had a rare instance or two where 
the experience was truly synergistic.  Often, however, it is pleasant, but not necessarily more productive—perhaps just more 
fun than being alone.  Not that that’s bad, but it is rather luxurious. The thought crosses my mind:  What’s the matter with 
having fun?  Maybe nothing except it’s not about my fun. Participants do, however, enjoy partners who enjoy each other.  
And it does model collegiality—but it can and should do more than that.   Partnering is especially valuable when each mem-
ber brings a decidedly different perspective to the mix.  And this works when it is made clear that there are multiple points 
of view at play.  If we pretend that we are always in sync with one another and don’t expose our differences, there is a valu-
able teaching opportunity lost.  
 So why do Alan and I play tennis well together?  For starters, we know each other’s strengths, limitations and preferenc-
es well.  But that isn’t enough.  So what else?  For one thing, we learned over time that correcting one another’s game whilst 
playing was not at all a wise thing to do.  Afterwards—one or two well-placed thoughts, maybe, but during? Never.  Only 
compliments and encouragement.  What we find then is that our partnership gains in the momentum department.  Opponents 
start gnawing at each other, or themselves, getting into bad frames of mind.  We wink and know that we can win even though  
they are better players.
 When facilitating, I find, to my dismay, that the all-important reflection time is what we tend to skip.  Too busy, we 
assure one another that we did well and if we didn’t we even imagine  how it would have been different if the participants 

On Thursday, September 18th, Nancy 
Mohr, Director of NSRF NY and a 
founding member of NSRF, passed 

away.  She was deeply involved at all levels 
of her work with NSRF, a dear friend, mentor 
and inspiration to many.  Her final piece for 
Connections is printed to the right.  The 
following poem was read at her service.  

For Nancy

Every time I breathe in the fragrant/pungent
Warmth of a kitchen in motion, 
I will think of her

When I long for someone to work out the   
 impossible
To struggle with the unfair or unjust
I will look for her

Catching a half glimpse of a stylish figure,
An elegant form on a city street, 
I will expect her

I will see a sleek head bent over,
Eye to eye with a child
Listening to a story or a song
And I will look for her

And she will remain here
With us, tender and strong and beautiful
Open and smiling
Welcoming always

-Carole Saltz

(continued on page 17)

Playing Doubles-
Moving Beyond Tag-Team Facilitation
Nancy Mohr, New York
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 most people wanted to collaborate. Now I know that 
it’s not that simple – CFGs take time, commitment, 
energy, and above all, work. They are not “easy”; they 
don’t just “happen”. Buy-in is not instinctive for most 
people, and collaboration can be scary.
 Another assumption that I held was that everyone 
involved in CFGs, including all trained coaches, know 
something about NSRF. During the course of this 
institute, it became clear that many of them do not, and 
some CFG members and even coaches may have never 
even heard of NSRF. 
 The personal assumptions I came face to face 
with are somewhat more difficult to articulate. I’d 
never really thought about what I assumed about other 

people and how 
that affects my 
interactions 
with them, let 
alone what 
other people 
may assume 
about me, and 
each other. 
The institute 
inspired me to 
reevaluate what 
we all bring to 
our relation-

ships with other people, and to be more aware of my 
own assumptions about others. I try to really listen to 
people, to really hear what they are saying rather than 
thinking about what I am going to say in response, so 
that I may better understand where they are coming 
from. In this way, I hope to reduce the amount of mis-
communication in my life. 
 Now that I am back in the “real world” (out-
side the CFG institute utopia), I am striving to apply 
the tools I gained. All staff at the Harmony School 
Education Center (including NSRF staff, of course) are 
members of a CFG, and there is also a Coaches CFG. 
I will be starting a CFG at Rhino’s within the next 
month or so, and will be joining the Coaches CFG. I’m 
excited about this new stage in my professional devel-
opment – I can’t wait to begin coaching.  
 As I have heard so many times before without 
really believing it, this institute was life altering. It 
changed not only my approach to working with others, 
and my thoughts about teaching and learning, but also 
my approach to human interaction, and my idea of my 
self and my place in the world.

Camellia Cosgray can be reached via e-mail at
camelliacosgray@hotmail.com
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NSRF Mission Statement

The mission of the 
National School Reform Faculty

is to foster educational and 
social equity by empowering

 all people involved with schools 
to work collaboratively 

in refl ective democratic communities 
that create and support 

powerful learning experiences 
for everyone.

progress and refine 
their planning. These 
criteria can be stated 
as questions: “Does 
the change address 
an unmet need? Is 
it a priority in rela-
tion to other unmet 
needs? Is it informed 
by some desirable 
sense of vision? 
Are there adequate 
resources committed 
to support implemen-
tation?” These ques-

tions help guide our information-gath-
ering process to determine if we have 
developed enough meaning to imple-
ment the change effectively or whether 
to reject it.
 Fullan also shares some “do and 
don’t” assumptions, the final one being, 
do not assume there is a “silver bullet.” 
Implementing change is really recultur-
ing a school to develop habits of mind 
that foster reflective practice, collabo-
ration, and informed decision making. 
These skills help practitioners embrace 
educational reform and change in ways 
that make sense to their organization 
and add to the coherence of a shared 
vision.
 Once a school or organization has 
begun the change process it is impor-
tant to share in a collaborative way 
with other schools. Just as teachers 
begin to open their practice up to  

The New Meaning of Educational Change
A Book Review – Carol Nejman, Pennsylvania

Michael Fullan’s latest book, 
The New Meaning of 
Educational Change, reads 

much like a college text or required 
reading. The storyline is not full of 
personal accounts, but the message 
is outstanding. In this edition, Fullan 
clearly identifies that educational 
reform is based on the improvement 
of relationships. “Reform is not just 
putting into place the latest policy. 
It means changing the culture of the 
classrooms, the schools, the districts, 
the universities and so on.” Changing 
culture is paramount to introducing, 
developing and growing reform. The 
heart of any school is the people and 
the relationships between the people. 
These relationships dictate how work 
is done or not done. Making and grow-
ing relationships at all levels and creat-
ing cultures to support inquiry, reflec-
tion, trust and innovation is essential 
for school reform to occur. As I read 
this edition, I saw my own school, 
C.W. Henry, emerge with all of the 
struggles and triumphs we encountered 
as we moved toward making teaching 
and learning better for everyone. 
 As principal of C.W. Henry 
School I quickly discovered that stu-
dents, as well as teachers, passively or 
aggressively resisted any new initiative 
that did not make sense or have mean-
ing in the context of their lives. In 
order to introduce the work of CFGs 
we first created a school vision that 

gave context to the work 
and used the Coalition 
of Essential Schools 10 
Common Principles as a 
framework to align direc-
tives from local, state, and 
federal levels. Taking the 
time to develop meaning 
and achieve this coherence 
reduced or nullified resis-
tance to our educational 
reform and change 
endeavors.
 The Critical Friends 
Groups at C.W. Henry 
School depended on each other to 
help implement mandated changes in 
the District’s curriculum and resource 
materials. The groups examined the 
proposed changes and determined if 
they made sense and how and if they 
aligned to our guiding principles. 
After much discussion, review, moan-
ing, inquiry and creating understand-
ing, we discovered that the effort was 
worth it and embraced the mandated 
changes by planning how we would 
support each other, give feedback to 
each other and monitor the change 
implementation. This became the 
focus of our CFG work for the 
school year.
 The criteria that Fullan says an 
organization should apply to deter-
mine if a particular change is worth 
the effort can be used by learning 
communities as they reflect on their 

(continued on page 16)

parallel to ours. The overarching goal of the institute was 
to help with the transition of the five big Indianapolis High 
Schools into Small Learning Communities. It was a brave 
adventure, with high goals, but success was achieved in the 
very act of bringing all of these stakeholders together in a 
meaningful way for all of them, collaboration.
 I am not sure if collaborative processes can be learned 
without collaborating. I can see now why our facilitators set 
straight to work in building us into a learning community. You 
have to model your goal. We were made responsible not only 
for our own learning, but also for the learning of everyone 
else. By sharing this responsibility, we were empowered to 
work together in ways that are meaningful and welcoming, 
but not necessarily easy. If collaboration were easy, it would 
be the norm. “Our 
work” of collabora-
tion is hard and it 
does not help unless 
we make it public 
by sharing this work 
with others.
 I got a chance 
to share my work a 
few weeks after the 
institute. I recently 
attended a wedding 
where I ran into the 
mother of a college 
friend, who has been teaching for years. In the standard catch-
ing up, I told her what I do, and when I mentioned CFGs, she 
lit up. She had been to a seminar the previous week and had 
heard about them. We started to gush.
 What resulted was a debriefing for both of us. It was 
done against the backdrop of the evergreen hills of Northern 
Idaho and after the contemplative silence of a Quaker wed-
ding. It gave me a chance to reflect on what I had done and 
what “Our Work” really means. It is based on collaboration 
for student success, It is hard work because collaboration is 
not easy, but powerful in its ability to focus multiple resources 
on our practice, dilemmas and students. “Our Work” is driven 
on making this collaboration possible for every educator who 
cares about students. “Our Work” is as hard as changing the 
world and as simple as asking other people what they think.
 The scary part is that I am sure that I am not done chang-
ing. It is a frightening prospect that one week can change 
your life, so I am not sure if we should add that to the bro-
chures, but it would be honest. I still know what my work is, 
but I think I can add more of “Our Work” in my answer when 
people ask me, “So, what do you do?” 

Chris Jones can be reached via e-mail at
cjones@harmonyschool.org

Summer Vacation... “Our Work”
(continued from page 7)

Summer Vacation... Assumptions
(continued from page 7)

The labyrinth at the Fatima Retreat House, site of Chris and Camellia’s Coaches Institute
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It’s Not Magic, It’s the Future
Scott Murphy, Colorado

if it were something from which they 
had already evolved.  John D’Anieri, 
national facilitator, sees this step as 
key because it allows people to think 
“strategically about any notion of 
what might prevent success (success is 
assumed).”  What generally happens is 
that obstacles, issues, and challenges 
are seen with less abrasion and more 
with a sense of frankness and accep-
tance.  And by explaining it as some-
thing that “was” an issue or “used to 
be” missing, there is not helplessness 
to that reality.
 Finally, there needs to be a way 
to get from here to there or there to 
here in this case.  This component has 
been the most intriguing and the true 
crux of a successful Future Protocol.  
In this step, participants connect the 
“new” present (next semester, next 
year) to the past (today, in real time).  
The idea is for people to explain how 
this change happened, what was put 
in place, and how things were altered.  
Continuing with past tense language, 
participants draw connections between 
where they were and what they’ve 
become.  What develops in this step 
is a working draft for an action plan. 
These connections begin to explain 
what the school or organization must 
do to make its vision a reality.
 In the last couple years, some 
important discoveries have emerged 
from this step.  One, when I facilitate 
it, I now put all thinking on paper. I 
use a large wall space and start with 
the future, dated at the top for a future 
time, but labeled “today” on the far 
right.  On the far left, I put the cur-
rent date and the word “then.”  In 
the middle, I put the question “How 
did we get from ‘there’ to ‘here?’” 
with arrows pointing to the other two 
charts.  The visual component seems 
to stimulate thinking, assist in making 
connections, and serve as a working 
document beyond the time of the 
protocol.
 But when the protocol is over, the 
work is not done.  In reality, it is just 
begun.  The middle section on how the 

hope to accomplish or see change, 
participants don’t talk in future tense.  
They speak in present tense, as if it 
had already happened.  Phrases like, 
“I see,” “we have,” and “they do” 
begin to emerge and the language 
starts to shape a “can do” attitude 
toward this future time.  Participants 
in the past have commented that the 
process itself is invigorating, hopeful, 
and engaging.  It makes what seemed 
distant appear more real.

 Second, a good way to stir the 
mind and body is to create what Peter 
Senge (1990) in a Sloan Management 
Review article calls “creative ten-
sion.”  This positive agitation is sup-
ported by “seeing clearly where we 
want to be, our ‘vision,’ and telling 
the truth about where we are, our ‘cur-
rent reality.’”  The challenge here is to 
avoid the trap of focussing on all that 
is wrong and how insurmountable the 
obstacles are in our path.  Out here in 
Colorado, when skiing the trees, we 
say, “Look at the spaces between the 
trees, not at the trees themselves, and 
that is where you will go.”
 To create the tension but in an 
opportunistic way, participants talk 
about the current time in past tense as 

Confusion and curiosity are 
mainstays of my experience 
in education.  They’ve taken 

over for anything I’d call absolute.  It 
seems hard enough for us to figure out 
exactly what is going on right now 
with things like test scores, student 
motivation, and school culture. How 
in the world are we to predict what is 
going to happen with student scores 
next semester, their motivation next 
year, or the tenor of this school three 
years from now? One tool, how-
ever, in balancing that current 
confusion with hopeful curiosity 
is the Future Protocol, jokingly 
dubbed “Back to the Future” by 
new coaches two summers ago.
 I developed the struc-
ture in 2001 at the request of 
our Superintendent to assist 
Jefferson County cabinet leaders 
in refocusing the district vision 
and fine-tuning the strategic 
plan.  The idea was to give the 
diverse compilation of members 
something to which they might 
all tether their ideas and to help 
them synthesize the relation-
ship they saw between where 
the district was and where they 
wanted it to be.  What was 
discovered in that meeting was 
what we already know.  Folks 
like to be productive with their time 
and appreciate guidance to go deep in 
their dialogue and discussion.  What 
also emerged, however, was this new 
energy on how we might help man-
age discussions and coordinate efforts 
to make the future less about wishful 
thinking and more about conscious 
effort.
 To do this, several components 
seem key.  One, participants must be 
able to really sense the future; I mean 
hear it, smell it, see it, and maybe even 
feel it.  Buy-in cannot be at a tacit, 
distant level, but must be an intimate, 
intellectual, and emotional one.  To 
do this I designed the protocol to 
work with an altered “present.”  When 
speaking about the future, what they 

(continued on page 14)
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8th Annual NSRF Winter Meeting 
Registration Form

       
Name

       
Position

       
School/Org

       
School/Org Address

       
City, State, Zip

       
Home Address

       
City, State, Zip

       
Phone (home and work) 

       
E-mail

To help us form “job alike” Home Groups, please check 
the group that best describes you.
   Teacher Principal Prof. Development
   Higher Ed Small School Conversion/Start up
   Student District Office/Superintendant

How long have you been involved with CFGs or the work 
of NSRF?
   Less than a year 1-3 years
   3-5 years  5 or more years

Billing Information
Method of Payment  
 Check -enclosed     Purchase Order     Bill
        
 if Purchase Order,  PO #

        
 if Bill, Address  

        
 City, State, Zip

         
 Bill to Attention of:

Mail Completed Registration Form to:
NSRF Winter Meeting
PO Box 1787
Bloomington, IN 47408

We are delighted to invite you to Philadelphia 
for our 8th Annual Winter Meeting- our first 
time back in the Northeast since the Spring 

Colloquium in 1998. This year’s meeting is co-hosted by 
NSRF Centers of Activity in Lancaster, Philadelphia and 
New York City.
 As always, we will learn with and from each other.  
Many of us go to the NSRF Winter Meeting to be chal-
lenged and stretched, to be reinvigorated, and to publicly 
recommit to our work.  We look forward to seeing old 
friends and meeting new ones, and leaving with a wealth 
of new ideas and resources.  With others from around the 
country we will be able to:

• Co-construct a definition of equitable leadership & 
learn together about the ways we can build leadership 
capacity for all.

• Use the Success Analysis, Consultancy, and Looking 
At Student Work Protocols to deepen our work.

• Discuss a provocative reading.
• Take part in the World Café with colleagues, parents 

and students.
• Engage in Coaches Clinics that participants will self-

select based on their personal coaching needs.

 We hope you will join us. Our learning will be richer 
because you are there.

The Details
Where
 Philadelphia, Pennsylvania
 All Sessions will be held at the Philadelphia Marriott,
 1201 Market Street, Philadelphia, Pennsylvania
When
 January 15-17, 2004
 Begins 8am Thursday, ends 12:30pm Saturday
 Reception Thursday night at the Marriott
 Breakfasts are provided.
Cost
 $350 per person
 $100 for Students 
 (minors must be accompanied by an adult)
Lodging
 Philadelphia Marriott, 1201 Market Street,
 Philadelphia, Pennsylvania, 19107
 215.625.2900
 Rate- $132 single/double
Registration Deadline
 Please register by December 6, 2003

Online registration is also available at 
www.nsrfharmony.org/wintermeeting.html

8th Annual NSRF Winter Meeting
January 15-17, 2004, Philadelphia, Pennsylvania
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