Winter Meeting Wrap-Up
Sarah Childers, Indiana

T

he 13th Annual NSRF Winter Meeting was
held January 14–17th, 2009, in Houston,
Texas, and was attended by 300 people,
including facilitators and critical friends.
For three-and-a-half days, teachers, administrators and educational leaders worked together on
the issues that matter most to them. Many sought
to improve their coaching skills and to learn more
protocols. Others needed the vital feedback of peers
on difficult dilemmas. Some were just getting started
and needed to build strong foundations for bringing
CFGs into their workplaces. Opportunities to meet
all these needs and
more were offered
this past January in
Houston.
Our postevent evaluations
showed high levels
of attendee satisfaction with the
Winter Meeting
experience. In fact,
when asked if they
agreed with the
statement “Overall,
I would rate this
meeting as outstanding,” 93 percent of respondees
answered “Agree”
or “Strongly
Agree,” resulting in an average score of 4.7 out of
5. When asked if they agreed with the statement
“My home group became a place for professional
interactions that embody the characteristics of a
CFG,” 90 percent of respondees answered “Agree”
or “Strongly Agree.” That question had our highest
average score of any question, 4.8 out of 5.
The NSRF National Center and Winter Meeting
planning team want to thank everyone who helped
to make the 13th Annual NSRF Winter Meeting such
a huge success. The participants, facilitators, critical friends, students and planning team all made
this event happen. In particular, our gratitude goes
out to colleagues in the Texas Centers of Activity:
Houston A+ Challenge, Houston Independent
School District and San Antonio. We hope to see
you all next year!
<
Sarah Childers can be reached at
schilders@nsrfharmony.org
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learning conversations. Like the V-8 commercials in
which people slap themselves in the heads, I realized that my diverse group of students had critical
information to share with me, their white teacher,
about what they didn’t understand about my content, and whether my directions, which were clear
to me and to my similarly educated colleagues,
were in fact clear as mud to them. Looking back
this seems like an obvious step, but in my experience, sharing power with students was relatively
unusual, especially between white teachers and
their students of color, who were generally treated
as disinterested parties in their own education.
Along similar lines, I have been involved with
teams of urban educators in CFGs across the country, teams in which predominantly white teachers
describe their problems with “hard to reach parents.” Recently, a CFG in Oregon recognized this
framing of parents as the problem as Discourse I
and flipped the script to Discourse II, reframing
the problem as one of “hard to access schools.”
Changing the discourse led to a host of new possibilities and responsibilities for welcoming parents
into the schools. Discourse II challenges mostly
white, middle-class participants to surface and
examine both their assumptions and the power
dynamics parents and families face in meetings and
spaces that we organize and control. Reframing the
problem challenges us to ensure that invitations to
parents and other family members are more than
one-sided requests for homework support, or disciplinary backup. Discourse II calls for “The Essential
Conversation(s)” (2003) that Sarah LawrenceLightfoot describes where both parents’ ghosts
of former experiences with schooling and the
inherent power of home and school partnerships
are acknowledged, allowing alliances based on
mutual respect to be forged on behalf of students.
Conversely, staying stuck in Discourse I means
more of the status quo, an ongoing search for the
right prize or bribe to get bodies into the seats at
the next parent or family night, without launching
or sustaining a partnership in any true sense of the
word.
As our experiences with CFGs evolve, many
of us, both white teachers and teachers of color,
are struggling to reframe the process and our conversations into Discourse II. Working together as a
Consortium for Educational Equity (CFEE), some of
us are embracing the fact that we, either as educators in isolation, or as CFG members stuck in
Discourse I, especially in schools where we teach
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across differences of race and class, don’t have all
the answers, and that we often aren’t asking the
right questions. We are working in alliances across
difference to extend the collaborative process to
include the voices of students and their families.
In our individual practice and in our schools
and systems, we are moving beyond the shallow
Discourse I, the familiar, surface level of school
reform into the deeper Discourse II, the uncomfortable, waters of transformation. While we are
still committed to educating other people’s children, we recognize the importance of naming and
reframing the culture of power (Delpit 1995) in
order to support the access of each student, regardless of their race, socioeconomic status, national
origin or special needs, to academic and social
success in our schools and communities. We are
no longer content to simply revise our practice, or
restructure our schools, the critical outside work of
school reform: instead we are committed to doing
the inside work as well, in order to transform our
relationships and our teaching to meet the needs of
each student in our care.
<
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