
The Tripod Project’s Five Tasks and Stages of Classroom Social and Intellectual Engagement
Progress is neither smooth nor irreversible, so early stages are often revisited.


I. Trust & Interest vs. Mistrust & Disinterest 

The teacher begins by fostering in students a sense of trust and interest and a feeling of positive anticipation.  As the relationship progresses, the teacher is relied upon to collaborate with each student in setting goals and overcoming ambivalence.  The teacher is then trusted by students to positively affirm each student's progress, and is experienced by all students as caring, competent, consistent and respectful.


II. Balanced vs. Imbalanced Teacher Control & Student Autonomy 

Initially, the teacher communicates to students that the classroom will be well controlled and that student input will be both welcomed and expected. Through mutual testing and responses, the teacher and students (sometimes with parents’ help) seek an appropriate balance of teacher control and student autonomy.  Increasingly, students manage their autonomy well and the teacher is mostly unconcerned about control issues.


III. Ambitiousness vs. Ambivalence (i.e., High vs. Low Goals)

The teacher begins by expressing a commitment to high goals for students, and a desire that students should have high goals as well.  Each student collaborates with the teacher to set specific, ambitious learning goals, which then guide decisions about allocation of both the student and teacher’s effort and attention.  Both the teacher and students commit to these learning goals, as well as to over-coming ambivalence by either party.  This leads to students consistently remaining on task for achievement of these goals, as they begin to contemplate more advanced future goals in the same domains.


IV.  Industriousness vs. Disengagement & Discouragement 

The teacher acknowledges up front to students that there may be setbacks, but promises to be supportive and to help students be successful. As the relationship progresses, the teacher is both encouraging and demanding, and is vigilant in making sure that all students are actively engaged with class work and are not off-task or discouraged.  The teacher and students work industriously to achieve goals for learning and to recover from any disengagement or discouragement, and this industriousness pays off in terms of new understandings and a growing confidence in capacity for mastery on the part of students.


V.  Mastery & Consolidation vs. Confusion& Irresolution 

The teacher inspires initial interest in the class content and helps students begin believing in their prospects for mastery.  Students experience enough early success in the class that mastery goals seem feasible and students become even more committed.  This commitment sustains their industriousness so they don’t become discouraged by setbacks.  The teacher assists students in consolidating their understandings along the way so they can look forward to future experiences in which to use their new knowledge.
The Tripod Project’s Five Conditions 

That Support Ambitiousness and Industriousness
The answers students give to the following five questions may affect whether they are ambitious or ambivalent about achievement in a particular subject or class.  Students’ answers to the questions in the present tense may indicate whether they are feeling industrious in terms of their learning or discouraged and disengaged from school.
1. Students believe success is feasible.

· Will I be smart enough?  

· Will the teacher explain things well enough that I will understand the lessons?

· Will help be available if I need it?

2. Lessons seem relevant to students’ lives.

· Will the lessons be relevant or useful?  Now?  Later?

· Will I be engaged intellectually and personally?

3. Time in class is enjoyable.

· Will the lessons be interesting or enjoyable?  

4. Teachers, parents and other adults are encouraging while insisting on high standards.

· Will teachers and parents care about how I do?

· Will they encourage me?  Will they push me?

· Will they monitor and comment on my performance, good or bad?

· Will they give me frequent, direct and appropriate feedback?

5. Peers behave in ways that foster a positive and learning-focused classroom climate.

· Will doing well affect my relationships with peers?

· Will there be negative/positive peer pressure?

· Will I be so concerned about standing out from peers that I might hold back (even if there is no peer pressure to avoid standing out)?

How do teachers’ instructional practices affect how students answer these questions?  

The aim of the Tripod Project is that teachers will share their best thinking about how to help students answer these questions in ways that foster ambitiousness and industriousness, instead of ambivalence and disengagement.

